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Abstract 
In Looking Out for Human Rights the challenge of devising human rights educational 
material for Danish high school students is confronted.
The status of human rights in the twenty-first century is experiencing tremendous 
challenges. Debates on the interpretation of human rights have experienced an 
international revitalisation in light of recent historical events. Amnesty International is 
based on the universalistic stance on human rights and foresees a decline in knowledge 
within contemporary youth. It therefore becomes of interest to the social scientific 
community to investigate further into how youth, whom are often dubbed with labels of 
egocentrism and individualism, perceive and apply human rights. The research aim is to 
yield results that may be applicable and constructive for Amnesty International within 
the field of human rights through education.This research project report draws on the 
theoretical contributions of the German post-modernists; Ulrich Beck and Thomas 
Ziehe. These theories are operationalized through qualitative data such as; a focus group 
interview, two semi-structured teachers’ interviews and quantitative data; graphs and 
statistics. The paper furthermore, dissects three major philosophical positions within the
human rights discourse, namely Universalism, Relativism and Materialism. The 
findings clearly indicate that it is essential to understand and include the consequences 
of individualization and the dynamic faces of human rights to create insightful 
educational material.
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Abbreviations List 
WW1 First World War 
WW2 Second World War
UN United Nations
HR Human Rights
USA United States of America
AAA American Anthropological Association 
9/11 September 11, 2001 terrorist attacks
DDR Deutsche Demokratische Republik (German Democratic Republic)
Stasi Ministerium für Staatssicherheit (MfS - Ministry for State Security)
HSS High School Students
HST High School Teachers
GG Gorm Gunnersen
MF Malene Friis
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1 - Introduction
The pivotal point of this project is Human Rights. As a result of escalated exposure with 
war and human rights violations, culminated with the tragic events of the Second World 
War (WW2), and the atrocities committed at Auschwitz, the Universal Declaration of 
Human Rights was established in 1948.1 Historical events such as the bipolar Cold War,
and the terrorist attacks on September 11th 2001 in the United States of America (USA),
evidently demonstrate that the position of human rights is in a constant flux of 
dynamically shifting. These and many other occurrences, we believe, have influenced 
the different perceptions of human rights and potentially the priority donated to this 
issue on a global scale. These various modes of implementation and degrees of 
adherence to human rights cause concerns for how they are interpreted and understood
in a societal context today. The aspiration of this project is to conduct an insightful 
research which will provide general recommendations in order to assist Amnesty 
International in the development of educational material for high school students in 
Denmark. 
1.1 - Motivation
The project group was created primarily on the basis of several particular shared 
sentiments. Firstly, the group shares a consensus that in the present time human rights 
issues are increasingly under siege. This is in relation to the scope and level within 
which human rights violations takes place. This development occurs in the sense that 
today there is a heightened level of information about violations; these are disseminated 
by the mass media. Thus events occurring across the world become increasingly present 
in our everyday lives regardless of where these may be unfolding geographically. Today 
such events occur not only in remote regions but also in Western countries. These 
aspects have led us to a grave curiosity to research the development and nature of 
human rights. 
Secondly, the prospect of embracing a project-cooperation with the Danish branch of 
Amnesty International facilitated by Roskilde University’s Science Shop allowed the 
                                                
1 Established by the United Nations, formerly The Peoples’ Union
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scientific praxis to be utilised in a ‘real-life’ context. In this sense, the aim is to yield
results that may be applicable and constructive for Amnesty International. Furthermore,
the research potentially aids others who lie within the field of human rights and 
education. In this sense the formal academic 4th semester requirement of gathering and 
independently analysing empirical data appeared to be highly compatible with the 
project stipulations outlined by Amnesty2. 
The project description presented a broad framework within which we could choose the
approach, the assignment stated; “We are very open towards any type of problematic
that you could imagine working with as long as they will provide us with greater 
knowledge on how to, in the best possible way, develop the educational material for the 
high schools.”3
Amnesty also included a few suggestions such as doing a target group analysis of the 
high school students, carrying out an investigation of pedagogical approaches and 
developing actual material. The approach chosen to the project will be outlined in depth 
in the following sections.
1.2 - Problem Field
As briefly mentioned within the introduction, the project group believes that human 
rights in contemporary society are under pressure. This is in relation to the different 
interpretations and subsequently different levels of recognition and implementation of 
human rights throughout the world. Therefore, we support the argument and emphasise
the importance of sharing knowledge within the field of human rights. Since the
establishment in 1961, Amnesty International4 is one of several organizations which
work for the cause of human rights. The organization can thus be viewed as one of 
many actors involved in the effort to counter this development, in terms of the 
                                                
2 Refer to Appendix no.1 Amnesty & RUC Science Shop Assignment Outline
3 Own translation: Vi er meget åbne overfor hvilke problemstillinger I ville kunne tænke jer at arbejde 
med, så længe de kan give os en større viden om hvordan vi bedst udformer undervisningsmaterialet 
rettet mod gymnasierne. Appendix no.1
4http://www.amnesty.dk/default.asp?page=28&lang=da May 10th  2007 at 12am
 Amnesty International is an organization working for the achievement of human rights worldwide. 
Presently it has 1.8 million contributing members in 150 countries. The organization acts as an 
advisory body to amongst others the United Nation’s Economic and Social Council and UNESCO. 
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dissemination of knowledge about human rights. The mission statement of the 
organization is the attainment of; 
“A world where all human beings are guaranteed the rights stipulated in the Universal 
Declaration of Human Rights from 1948”5. 
To a certain extent Amnesty is dependant on people’s awareness about their work and 
also on the financial support of its members in order to be able to continue their work.
However, one cannot disregard that knowledge and the recognition of the organization’s 
work, on the part of members and non-members alike promote awareness of the human 
rights cause. The Danish department of Amnesty International has already developed 
educational material in human rights for primary schools and now aims to create
material to be employed in Danish high schools. Amnesty International provided us 
with the following research on the membership status (Amnesty International 
22/5/20076). In view of the total numbers of youth attending high schools in Denmark 
are 72,5987, the members of Amnesty total 2,528 (aged 1-19 years), thereby only 3.48% 
of the total population of high school students in Denmark are members of Amnesty 
International.
It is within this scope that our research problem appears, as it would seem, Amnesty has
difficulties in attracting members from the Danish population under the age of 20. As an 
extension of this claim, it may be proposed that the organization’s communication to 
this age group has not been optimal. Therefore, one argument could be, as one of the 
major contributors in distributing a universal awareness of human rights; these issues 
are in the risk of being less prioritized by the abovementioned age group in the Danish 
society. For Amnesty, it is apparent that the obtainment of research and knowledge will
aid them in the development of the material to counter the implications of this possible 
perspective on human rights.
Many contentions can be made to the cause of the lack of attention towards human 
rights. Our claim is that the individualization8 of people in contemporary western
society leads to a resignation and subsequent apathy. This relates especially to young 
                                                
5 http://www.amnesty.dk/default.asp?page=27&lang=da May 4th  2007 7pm
6 Appendix no.4, 4.2. Alan Laursen, 22/5/07) Amnesty Medlemsprofil - Aldersfordeling, København, 
Amnesty International 
7 Appendix no.4, 4.1.2. Source DST – Almengymnasial Uddannelser. 
8 The concept will be accounted for in the Theories section. 
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people, when confronted with issues which they do not relate to, on an individual and 
personal level. These contentions will be dealt with in depth within our Theories 
Chapter. It is the assertion of the project group that through a broader perspective of the 
foundations of human rights, in correlation with a certain understanding of the societal 
context of Danish high school students, this will improve the prospects of composing 
relevant educational material. 
In consideration of the above discussion, this leads us to the central question of the 
report:
1.3 - Problem Formulation 
‘How does an understanding of individualization and human rights contribute to 
Amnesty’s process of developing educational material in Danish high schools?’
Implicit in our problem formulation we identify two main assumptions:
1) An understanding of the post-modern society, through German sociologists Ulrich 
Beck’s and Thomas Ziehe’s terms referred to respectively as reflexive modernization 
and the modern, will contribute to aiding Amnesty in developing human rights 
educational material for Danish high school students.
2) An understanding that the interpretations and implementations of human rights are
dynamically shifting and developing. This is vital to be aware of when devising human 
rights educational material. Therefore, Amnesty will benefit from such an understanding 
in their work to complete this task. An account of historical events and reflections on 
the various philosophical positions on the issue is considered essential to achieving such 
an understanding. 
1.4 - Research Questions
In the endeavour to analyse the problem formulation further, it becomes essential to 
fragment the problem formulation into the following research questions, which will be 
utilised as guidelines throughout the report.
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 In which way are the theoretical concepts of reflexive modernisation and 
individualization relevant for devising recommendations for human rights education?
 How do the philosophical positions of universalism, relativism and materialism
develop an understanding of the interpretations of human rights? 
 How does a reflection of the selected philosophical positions create an insight to the 
role of human rights through the historical events of Auschwitz, the Cold War and 
September 11th 2001?
1.5 - Method and project design
In the aspiration to assist Amnesty International in the development of relevant and 
effective educational material within human rights, this project will delve into an 
analysis of appropriate theoretical perspectives and selected philosophical standpoints. 
Moreover, these frameworks will be discussed in light of the qualitative and quantitative 
data, collected through empirical research of focus group and semi-structured 
interviews. 
The philosophical framework will highlight three positions in relation to human rights, 
these are: universalism, relativism and materialism. Major historical events will be 
reflected on in relation to the philosophical standpoints, to illustrate examples of the 
shifts in the positions on human rights. 
The broad and rather diffused sociological understanding of post-modernity is 
introduced as a theoretical standpoint, focusing on Thomas Ziehe and Ulrich Beck. 
Furthermore, this theoretical aspect will be delved into to discover the influences of 
individualization in respect to human rights, the societal context, and other concepts 
such as risk society. The empirical data gained will be insightful to understand the 
perceptions and experiences of teachers and to seek the students’ level of knowledge 
and attitudes towards Human Rights. 
To conclude, the group strives to produce knowledge that is applicable for Amnesty 
International in Denmark, to incorporate further research and provide valid 
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recommendations in terms of how to approach and develop human rights texts for high 
school students in Denmark.
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2 - Methodology and Philosophies of Social Science
This chapter will discuss the arguments for selecting qualitative data and quantitative 
data for the collection of social facts for this project. The approach will be to conduct a 
focus group interview with high school students attending their first year of high school 
(1.g). The methodological approach of the research project will endeavour to utilise the 
postmodernist tradition as suggested by Gubrium and Holstein (1997).9 This approach 
focuses on the aspect of ‘method talk’, which is “sensitive to the different ways social 
reality can be constructed.” (Bryman: 2004, p. 267) 
 The conscious choice for not creating a representative report on human rights education 
for high schools in Denmark may be seen as a limitation to this report. However, this 
project does not intend to portray a representation of all high schools in Denmark but 
are merely set out to describe the structures in a general sense. The semi-structured 
interviews will be conducted with teachers from different high schools in the area 
around Copenhagen. It will be elaborated on further within this chapter for why this 
type of methods approach was chosen. The quantitative data in the project will used in 
relation to the theory in order to falsify or validate the concepts. Finally there will be a 
discussion of the analysis of qualitative data, whereby we have chosen the grounded 
theory approach, and will outline the means of coding utilised to analyse the social facts 
in connection with the theoretical and philosophical frameworks. 
2.1 - Qualitative research 
The nature of qualitative analysis is that it emphasizes words rather than quantification 
for the collection of data (Bryman: 2004, Ch. 13). This report is considered as an 
interpretive type of research. The interpretive approach is expressed through the 
emphasis of understanding the focus groups and thereby interpreting the meaning of 
their social world (Bryman: 2004, Ch. 13). This interpretive approach is relevant for the 
project to obtain experiences from specific high school students in Denmark, and their 
teachers in order to create the foundation for a theoretical discussion. The researchers do 
                                                
9
Alan Bryman (2004): Social Research Methods 2nd Ed.  Oxford University Press.
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not intend to conduct observational social data, as the research area is not to focus on 
the communication and interaction between teachers and students. Thus, the emphasis is 
on how the interviewees interpret and connect to human rights issues.
The social facts gathered, in the two forms of interviews conducted for this research 
project, will be interpreted by the social researcher. The analysis will therefore be based 
on the researcher’s interpretation of the interviewees’ words and opinions.   
2.2 – Philosophical considerations 
As Mentioned above, the understanding of social facts is central to our empirical 
research. This is reflected in our methodological approach, whereby the interpretation 
and understanding of social facts is achieved by analyzing their meaning to the 
individuals in question. The following section will reflect on the meta-theoretical 
elements rooted in the thought of hermeneutics, which are relevant to our research. We 
do not intend to give an in-depth account of the philosophical stance, but instead briefly 
discuss what is relevant to our research and approach. 
As noted by one of the earliest philosophers on the subject, Wilhelm Dilthey10:
“We are mainly aware of the inner life of others only through the impact of their 
gestures, sounds and acts on our senses. We have to reconstruct the inner source of the 
signs which strike our senses. Everything; material, structure, even the most individual 
features of this reconstruction, have to be supplied by transferring them from our own 
lives.” (Delanty & Strydom: 2003; p. 100)11
Hermeneutics can be described as the ability to interpret and understand social events, 
facts and phenomenons; in texts and speeches of others. At the same time hermeneutics 
is the theoretical reflection of the conditions and method of the understanding and 
interpretation. Therefore it is important to realize that cultural and social forces 
                                                
10  Wilhelm Dilthey: German philosopher and cultural historian. Objected to the pervasive influence of 
the natural sciences and developed a philosophy of life that perceived man in his historical contingency 
and changeability. Dilthey established a comprehensive treatment of history from the cultural 
viewpoint that has been of great consequence, particularly to the study of literature.
(http://search.eb.com.molly.ruc.dk/eb/article-9030459, Britannica Online viewed on 06.03.07 at 
11.30am
11 Philosophies of social science, Eds. Gerard Delanty & Piet Strydom, 2003, Open University Press 
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influences ones outlook. Our approach to hermeneutics is therefore an overall 
understanding of the difficulty of gaining an insight to the world as it immediately is. 
The world cannot be understood without being interpreted through a filter of self-
understanding and pre-understandings. (Delanty & Strydom, 2003, Ch.2).
Hermeneutics is both the name of the concrete work of understanding and interpretation 
but however also; the theoretical and philosophical reflection of work (Jacobsen & 
Shack et.Al, 2004).12
Hermeneutics provides social science with a theoretical and methodological basis when 
dealing with statements-, actions- and perceptions of others (i.e. phenomenon’s that is 
dealing with opinions and meaning). Gadamer13 argues that the endeavour of 
understanding is essential for- and a characteristic of the human existence, hermeneutics 
can (for that reason) not be restricted to be considered as just being a method for the 
different branches of science. Hermeneutics has to be existential and the philosophy as 
such, must become hermeneutic. This becomes an attempt to determine the condition of 
the understanding and be a part of the human life (Jacobsen & Shack et.Al., 2004). 
Within the hermeneutics tradition there are four different dimensions; the traditional, the 
methodological the philosophical and the critical (Fuglesang & Bitsch, 2004, Ch.9)14
Even though there are different interpretations of what hermeneutics entails the central 
point within the concept of hermeneutics is the hermeneutic circle. The hermeneutic 
circle has been developed in connection with the rendering of different texts.
To understand the meaning of different parts of a text, that being, the meaning of the 
words, sentences and the chapters, one will have to take the text, as a whole, into 
consideration. On the other hand; one will only understand the text as a whole through 
an understanding of the smaller parts. The rendering of a text therefore proceeds as a 
circular interaction between parts and whole. The hermeneutic circle is therefore a circle 
of understanding. The circular interaction between parts and whole appears in every 
attempt to understand meaningful occurrences and statements (Jacobsen & Shack et.al., 
2004, Ch.11). For instance; in the attempt to understand the actions and statements of 
high school students interviews are conducted to gain knowledge. To understand the 
                                                
12 Videnskabsteori, Jacobsen & Shack et.Al, 2004, Nordisk Forlag a/s.
13 Hans-Georg Gadamer; German philosopher  b.1900.
14 Videnskabsteori I samfundsvidenskaberne, Fuglesang & Bitsh, 2004.
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meaning of the concrete statements and the totality of what the students tell us, we 
would have to alternate our focus on both of these areas. To increase our knowledge we 
will attempt to incorporate common knowledge on the student’s life style; that being our 
pre-understandings and prejudices’ on this specific target group. These pre-
understandings and prejudices on the target group ‘can’ be determinative for the life-
style of the students. However, these understandings and prejudices of high school 
students is usually a very rough generalization and it could be that this generalization 
does not conform to these students in particular. Therefore; we would not have been 
able to understand the parts without understanding the connection of the whole and vice 
versa (the hermeneutic circle).  
In our attempt to understand the actions and statements of high school students we are, 
according to Gadamer, trying to understand their horizon of understanding.15 Whenever 
the high school students surprise or shock us, we expand our horizon of understanding 
with knowledge upon high school students. 
The cognitive process of understanding social facts (in our case the actions and 
statements of high school students and teachers) is hereby sketched out as a matter of 
interpreting the core of these facts based on our own horizon of understanding. There is, 
in relation to our research, an inherent hermeneutical angle in our methodological 
approach since our empirical data is based on the statements and actions of either high 
school students or teacher’s and thereafter interpreted by us as researchers. 
2.2 - Focus Group Interviews
The aim of focus group interviews is to emphasize a specific topic which is then 
explored further in depth. The original idea for this type of interviewing research was 
that “people who were known to have had a certain experience could be interviewed in 
a relatively unstructured way about that experience” (Bryman, 2004, Ch.15). This type 
of research technique gives the researchers the possibility to understand the 
interviewee’s knowledge and experiences towards human rights issues. In contrast to a 
                                                
15 Horizon of understanding is something every human being constantly constructing. In the horizon of 
understanding lies one experience’s in life and works as forward perceptions. When one interacts in 
society; talk to other people and is being introduces to, for instance, other viewpoints one will 
eventually expand its horizon of understanding (Jacobsen & Shack et.al.; 2004. Ch.11). 
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one-on-one interview, different ideas and perspectives may arise within the discussion, 
which may not necessarily have done if just asking one person. Thereby, allowing the 
interviewees to have a discussion of agreements and disagreements amongst the group. 
The focus group consist of Danish high school students, whom are within the age of 15 
– 20 years, this group is at an extremely impressionable and influential age whereby, 
there is a lot of peer pressure in their environments to be ‘socially accepted’. Therefore, 
it will be interesting to conduct these interviews in a group environment to grasp an 
overall sense of ‘their world’. 
The researchers are interested in gaining a deeper insight to the students’ current level 
of knowledge and experiences within human rights and to allow an open discussion on 
which particular HR issues this group finds interesting. Once the researchers have an 
understanding of the groups’ interest areas then it will be more accessible to utilise a 
deeper theoretical discussion in parallel with the social facts collected. 
2.3 - Interview techniques
Many factors need to be taken into consideration before deciding on using interviews as 
a research tool. In the following sub-section we will outline our interview strategy and 
clarify the different interview techniques which are relevant to our position. Our focus, 
with regards to the one-on-one interviews, is teachers who have taught human rights 
within their respected subjects. The argumentation to why we have selected this focus 
will be elaborated on in the methods section. Prior to selecting the appropriate research 
tools, it is crucial to consider the benefits there are to gain from the method in question. 
Denscombe (2003)16 advocates that the researcher must justify using interviews based 
on critical questions:
 Does the research really require the kind of detailed information that interviews 
supply?
                                                
16
Martyn Denscombe (2003): The Good Research Guide 2nd Ed. Open University Press
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 Is it reasonable to rely on information gathered from a small number of informants? 
(Denscombe: 2003, p. 164)
As stated above interviews can be an effective way to gain privileged knowledge from 
the teachers of high school students in Denmark, which create an empirical depth 
required for looking into our research area. We will use the interview technique to make 
conclusions not only based on our theoretical and philosophical stance, yet furthermore 
to reveal new knowledge. The technique is employed to gain an insight into the means 
and experiences of teaching human rights otherwise not accessible through texts. It is, 
however, important to bear in mind when conducting the interviews, that the content is 
opinionated because of the fairly open structure. The latter will be elaborated on in the 
following section.  
2.3.1 - Degree of structure
The degree of structure in interviews plays a crucial role in formulating the research 
strategy. The structure deals with the level of interaction, on the part of the interviewer, 
control over the interview and in general the openness of the dialogue. Bryman (2004, 
Ch.3) outlines the different structures of interviewing: Unstructured ↔ semi-structured 
↔ structured. 
The structured interview is commonly used by researchers to promote standardization of 
the process of posing questions and collecting answers. This is done in order to reduce 
the variation in answers due to errors. A structured approach can also assist the 
interviewer and prevent a variance since all interviewees receive exactly the same 
context of questioning. Structured interviews are normally used in connection with 
social surveys, where researchers are collecting a large amount of empirical data, often 
from a wide range of sources Denscombe (2003, Ch.2). In this regard, the structured 
technique is more relevant for quantitative than qualitative data collection. Considering 
our selected interviewee’s in a structured framework, we would be able to attain 
answers within that standardized structure. That would be a clear limitation, since our 
objective is to create an atmosphere where the teachers openly can provide us with 
answers which we otherwise would not have been exposed to.   
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Opposed to the closed structure, the semi-structured technique focuses on an interaction 
with the interviewee’s. The interview is much more flexible. An outcome of this is often 
an enhancement of the dialogue between the interviewer and interviewee. Questions are 
often grouped under specific headings, representing themes to be discussed during the 
interview. The list of questions may be altered during the interview, allowing the 
interviewer to follow up on answers. The semi-structured method constitutes a 
knowledge producing and reflecting interview, which is aimed at a qualitative research.
The differences between the different approaches are summed up by Denscombe: 
“What distinguishes structured from semi-structured and unstructured interviews is the 
degree of control exercised by the researcher over the nature of responses and the 
length of the answers allowed by the respondents.” (Denscombe: 2003, p.167):
The nature of the information we wish to collect, calls for a semi-structured qualitative 
approach. The open structure allows us to engage in an in-depth discussion and thereby 
extract information which the more closed structure would not provide us with. As we 
perceive it, the high school teachers pose as a potential source of “data based on 
privileged information” (Denscombe: 2003, p.165). Given that the teachers play a vast 
part in selecting the educational material which is presented to the students, we 
postulate that they would be able to provide us with certain privileged knowledge.
Before initiating an interview, there are also several practical preparations to make. The 
very setting of the interview needs to be selected on the basis of some considerations. 
This could be; are the surroundings implicative or disturbing?
The questions and topics which we pose will reflect our problem area, formulation and 
working questions. We will furthermore create the themes to be answered and discussed 
on the basis of our theory, which again is interlinked to the problem formulation.
2.3.2 - Limitations to interviews
In hindsight, it may be more reliable and valid to conduct a one-on-one interview with 
the same students after conducting focus group interviews in the attempt to find any 
differences in their behaviour and responses to the questions, when separated from the 
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group. However, due to the time constraints it did not seem realistic to also conduct 
one-on-one interviews with the students. It appeared more beneficial to utilise the time 
by conducting one-on-one interview’s with the teachers, as discussed in Interview 
Techniques section 2.9. Moreover, based on the findings from the focus group 
interviews the insights gained may also be sufficient for the background research of this 
paper. 
One disadvantage of conducting a focus group interviews is, apparently the interviewer 
has less control over the evolvement of the discussion in comparison to one-on-one 
interviews however for the sake of this paper it is actually an advantage. The 
researchers aim is to learn as much as they can about the students, and this will occur 
through allowing them to have the freedom to express their beliefs, rather than 
restricting this group to only answer pre-supposed structured answers.
The semi-structured interview will not be backed up by observation in the class room. 
Therefore the interaction between the teacher and the students during class, where the 
subject of human rights is being discussed will not be part of the interview questions. 
Neither will it be used to validate the answers from the interview session with the 
teachers. The choice of semi-structured interview can result in a difference in the 
interview due to different follow up questions to the pre-written questions.  According 
to Denscombe (2003, Ch.10) the extracts from interviews can not be used as proof for a 
point, the reasons for this are as explained in “the good research guide”. Usually the 
words of an interviewee will be taken out of context, when the researcher extracts 
quotations from interviews the proper context can be lost since the reader does not know 
what came before or after the piece of text in the interview, the context is lost. As 
Denscombe (2003, Ch.10) points out the researcher will try and counterbalance this fact 
by having short explanations of the context from which quotes are lifted. The second 
question raised in connection with using interview extract, is concerned with the 
researchers judgement of which section of a transcript the researcher will use as proof 
and what reflects the overall need of the research project. The reader does not have an 
opportunity to know if the selection is representative of the research projects overall
picture. (Denscombe: 2003, Ch.10) These points are all limitations the researcher has to 
consider when doing the analysis section of the project paper.       
Looking Out for Human Rights
Group No.6 – 4th Semester, Spring 2007
Page 20 of 116
2.3.3 – Practicalities
Focus groups
It is recommended that six to ten interviewees must attend a single focus group 
interview, along with a facilitator. The ideal number of different groups as mentioned in 
Bryman (2004, Ch.16), range from ten to fifteen. However, for the benefits of this 
project as background research; it is considered that approximately one or two focus 
group interviews will be sufficient, dependant upon the results and findings from the 
interviews. According to Livingstone and Lunt (1994)17; “The number of focus groups 
was determined by continuing until comments and patterns began to repeat and little 
new material was generated” (Bryman: 2004, p. 349-350). 
The role of the facilitators (in our case there where three) will be to open the discussions 
with a certain topic area, featuring an open ended question allowing the participants to 
discuss freely. The intention is to gain an insight into the general thoughts and interests, 
as new and unexpected issues may arise, however if it is necessary the interviewer may 
divert the conversation back to the relevant issues if the discussion tends to go off on a 
tangent. “Consequently the approach should not be intrusive and structured” (Bryman,
2004, p.352).
Therefore, to conclude the section on focus group interviews, we perceive this type of 
qualitative research necessary, as a foundation for the theoretical and philosophical 
implications in consideration of answering the problem formulation.  
Semi-structured interview
The one-on-one interview is arranged with the interviewee, date, location and length of 
the interview is agreed upon before meeting to conduct the interview. The choice of 
venue for the conduction of the interview is decided by the interviewee, the 
considerations regarding this is to making the interviewee choose a setting where he or 
she feels comfortable. The criteria for the venue is that it has to be quiet and with 
reasonable acoustic (Denscombe: 2003, Ch. 10).
                                                
17 (Bryman: 2004, Ch. 16)
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The role of the interviewer is to go through the interview guide prepared for the 
interview. The interview guide has topics and questions that must be asked in a 
particular order, thus it is the interviewers responsibility that the flow of the interview is 
conducted in an orderly fashion and to ask follow up questions to get clarification on 
views or positions of the interviewee in connection with the topics of the interview 
guide. (Denscombe, 2003, Ch. 10)   
Recording
The researchers intend to use a Dictaphone to record the interviews and later transcribe
the results, in order to avoid any disruptions of having to take notes during the 
interviews. 
Transcribing
The transcription of both the focus group interviews as well as the semi-structured 
teacher interviews are considerations that has been discussed. The reason for 
transcribing the interviews, conducted in connection with the research project is 
founded due to the understanding that the transcribed interviews will help with the 
limitations of the researcher’s memories. Moreover, the transcriptions will allow other 
researchers to read the interviews conducted, and make it possible for repeated 
examination of the answers from the interviews. In order to get the most out of the 
interview and minimize the risk of leaving important or relevant answers out of the 
analysis, the decision to transcribe the full interviews with the exception of pause for 
thought, which will be transcribed as (…). It will not be noted in the transcription if 
there are noises from the surrounding environment distracting or if the person moves 
around during the interview. (Bryman, 2004, Ch. 15)
2.4 – Grounded theory
There are several factors that must be taken into consideration before the analysis of 
social facts can begin. The various considerations and the method of analyzing the 
social facts will be presented in the following text which describes the methodological 
approach of analyzing our social facts.18(Denscombe, 2003, Ch.19) 
                                                
18 The Good Research Guide, 2nd Edition, Denscombe, Martyn, 2003
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The choice of using grounded theory in connection with this methodological approach, 
is considered to be very useful when conducting small research projects consisting of 
qualitative data primarily interviews and texts on human rights (Denscombe, 2003, 
Ch.19). The approach in this project does not follow a strict path in terms of grounded 
theory, since the theory has already been chosen. Therefore, the purpose of collecting 
the social facts is not, (as suggested in grounded theory) to construct a theory but to use 
the concepts of the theory and correlation with the social facts. This approach is limited 
in the sense that it will be verifying the theoretical framework we have constructed. 
Therefore in order to falsify the theory chosen for this project, comparison of 
conclusions from other research projects using same theorist(s) Beck and/or Ziehe but 
another methodological approach is used. This is done to seek if the conclusion is the 
same or if the results vary due to different methodology.  
Coding
The discussions concerning coding empirical data produced throughout the project work 
is concerned with how to construct a schedule for simplifying the task. The process of 
analyzing substantial amount of data will be produced from conducting one focus group 
interview and two one-on-one interviews with the teachers. 
The idea of the coding table utilized within this project is based on the way one would 
construct a coding schedule for a qualitative data analysis. In addition we construct a set 
of issues on the basis of our theoretical and philosophical framework. The process of 
coding is then to fit the category indicators emerging from the interviews into a 
schedule constructed with different sectors of the relevant topics and concepts.
Constant comparison
This section of the grounded theory concerns the relationship between data and 
conceptualization i.e. there is a close connection between the categories used from the 
theories and the indicators of these concepts. (Bryman, 2004, Ch. 19) The correlations 
between the concepts used in the analysis schedule of the interviews are precise and 
grounded in a previous research. Therefore, the argumentation is that there is a close 
connection between the concepts and the indicators shown in the interviews. Moreover, 
we are constructing our research questions for semi-structured and focus group 
interviews on the basis of the theoretical concepts. 
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The outcome of the grounded theory approach
The phases discussed within the grounded theory, and the approach in this research 
project is not particularly in complete sync. Since the process of creating a theory on the 
basis of constant reflection and analysis of the collected empirical data has changed. 
The process is to use the already given concepts of a theory, with the creation of 
research questions. Thereby, the aim is to analyze a close connection between the 
concepts and the indicators (Bryman, 2004, Ch. 19).
The limitations to grounded theory are of course relevant to discuss, in connection with 
the approach chosen in this research project. Since a strict conduction of grounded 
theory is not one used in this project, limitations are an important topic. The criticism of 
grounded theory concerning the “open minded” approach, not allowing former theories 
to influence the process is something which the interpretation of grounded theory in this 
project is concerned with. The theories are not constructed from the collection of the 
empirical data i.e. meaning that the influences of theories are very much present in our 
approach. The point of the grounded theory is too ‘empiricist’ is also a concern, relevant 
to the way grounded theory is used in the project. The social facts are still very 
important in defining the concepts and finding indicators of the theoretical concepts. 
The fact that an already constructed theory is utilized, meets the criticism that grounded 
theory does not acknowledge other theories developed prior to the collecting of data 
(Bryman, 2004 and Denscombe, 2003).
2.5 – Quantitative research
The quantitative research emphasises the collection of numerical data that are based on 
the hypothesis and theory. This means that the quantitative research uses a deductive 
approach to the relationship between theory and hypotheses. The theory functions as a 
concern in relation to the data the social researcher collects (Bryman, 2004, Ch. 3).      
The collection of statistical data will serve as a foundation for explaining the concepts 
of the theory that are not measurable when conducting the focus-group interview and 
semi-structured interviews with the teachers within this project. The numerical data 
collected will support the argumentation of post-modernity and the societal changes that 
have occurred within the timeframe the theorist speaks of in their theoretical papers 
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The collection of statistical data within this research project will serve as indicators to 
the concepts of both Ziehe and Beck. (Bryman, 2004, Ch. 3)
Analysing the data
The collection of the quantitative data, mostly nominal- and discrete data19, is based on 
the concepts provided by the theory the researchers use in the research project. The data 
utilised in the research project will consist of statistical data presented in diagrams or 
pie charts. This data presentation fits in under the ‘univariate analysis’ i.e. that the data 
will be analysed one variable at a time (Bryman, 2004, Ch.11). The analysis of the data
will serve to underline the concepts and support the argumentations in the theory.           
2.6 - Representation of the research project
The choice of methods in the research project can be seen as non-representative since 
the researchers are using qualitative methods in form of focus-group- and semi-
structured interviews as foundation for their analysis. The discussion of research 
projects having to be representative can be viewed within the discussion of intensive or 
extensive. The choice in this research project has been a focus on intensive research 
design i.e. the focus is on qualitative information and does not rely on statistics on 
particular characteristics20 (Sayer, 1992, Ch. 9). Because of the intensive research 
design for the project the focal point is on “causal explanation of the production of 
certain objects or events, though not necessarily representative ones” (Sayer, 1992, pg. 
243) the question is if the research project can be deemed as representative, the 
argument for this is that it is not claimed that the project is representative but is focused 
on describing and identifying the structures that individuals are locked into. The 
knowledge derived from this can be utilized in a more general sense and therefore 
requires more research to establish how general the findings are (Sayer, 1992, Ch. 9).
                                                
19 Nominal data: counting things and placing them into category; Discrete data: Data that comes in 
whole units. (Denscombe, 2003, Ch. 13) 
20
Method in social science 2nd Ed, Andrew Sayer, 1992, Routledge
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2.7 - Reflection on interviews
In the following section we will briefly account for how we coded the three qualitative 
semi-structured interviews which were conducted during the process of writing this 
project. 
Two coding schedules were devised prior to conducting the interviews; one for the 
teacher interviews and one for the focus group interview.  In both cases the schedules 
were constructed by incorporating theoretical concepts from our theories, thus these 
concepts made up the overall themes and indicators under which each interview extract 
could be coded. Sub-categories denoting the topic of conversation were also devised in 
order to further enable the sorting through of the relatively large amount of data 
generated from the interviews. 
As mentioned in the Methods chapter we decided to transcribe all three interviews in 
their entirety. 
The transcribed interviews were then read through, carefully examining each statement 
in order to identify relations between these and the conceptual themes. During the read-
through notes were taken on the main issues which were addressed by the interviewees. 
All relevant statements were then placed into the schedule according to its theoretical 
relevance. This coding or indexing process helped create an overview of statements that 
related to our theoretical concepts and the analysis was devised on the basis of the 
coding schedules. 
Focus group interview
The focus group interview was executed with the total of 9 participants. Three of them 
were of other ethnical backgrounds than Danish. The gender division of the participants 
was three girls and 6 boys, everyone within the age of 16-18 attending their first year of 
high school (Avedøre Gymnasium). Initially we were going to conduct the interview 
with only 5 participants however, more showed up and in relation to the fact that we 
only had the time to conduct one focus group interview it was only an advantage for us. 
During the interview we came to realize that the questions were missing a chronological 
order. The lack of chronological order affected the flow within the interview; many of 
the questions were related and during the interview we experienced that we repeatedly 
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returned to the same problematics etc. To avoid that, we should have conducted a pilot 
interview with an individual within the same age-group and in the same situation as the 
actual participants; both to test our questions and prepare ourselves for the actual 
interview. 
If we had conducted a pilot interview we would have been able to get a general idea of 
the outcome (the answer) of the questions. In relation to that we would have been able 
to revise our questions so we, for instance, did not put words in the mouth of the 
participants and asked specific questions in order to get the answer we would like to 
hear etc. Furthermore we would be more aware of the fact that we should ask in depth 
for instance; why do you believe that? Or, why do you say that? Or, in what connection? 
Etc.
Before conducting the focus group interview we should also have been more aware of 
the role of the researcher. Even though the interview was conducted within a neutral 
place (that being their high school) we should have taken our appearance into 
consideration and thereby make them feel more comfortable with us; thereby not make 
them think as much about what they were answering etc. However, we did promise 
them full anonymity which probably lightened some of the pressure of answering the 
questions. Overall we have experienced that a pilot interview would have been alpha 
and omega for our interview.
Semi-structured interviews
The first semi-structured interview was conducted at Christianshavns Gymnasium in 
Copenhagen on Wednesday the 16th of May. The teacher; Gorm Gunnersen has been 
teaching in the respective subject’s history and English.
The interview session started out with a short introduction of the project so that the 
interviewee was aware of the aim of the interview. The actual interview progressed 
according to our interview plan. The answers were beneficial and the interviewee 
provided us with a lot of constructive knowledge, which we were able to use in our 
further research. However, we could have used a lot more time for the interview; we 
had only set 30 minutes aside for the semi-structured interview. 
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The second semi-structured interview with another high school teacher was conducted 
at Amager Thursday the 24th of May. The interview was very well prepared; overall 
interview went well; she, Malene Friis, had prepared her self with notes and 
recommendations of books we could make use of. The setting of the interview was 
comfortable however, it was not a neutral environment, as the two previous interviews 
were, as it took place in one of our apartments. 
The questions we posed could have been revised further and probably also structured 
better; chronologically. However, these are only minor details and nothing that affected 
the interview in general. Since we decided to incorporate some of the viewpoints from 
the focus group interview we could have used another 30 minutes. She provided us with 
many of her teaching experiences with high school students at that age and it would 
have been good to have had the time to go in depth with some of the cases. Overall it 
was a positive and beneficial interview. It was definitely an advantage that we had 
conducted an interview more or less alike.
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3 - Philosophical positions
The following Chapter will elaborate further on the various philosophical positions of 
Universalism, Relativism and Materialism. This will incorporate a brief introduction to 
the historical background of these stances and a discussion on the interpretations of each 
position in accordance with human rights. Moreover, this Chapter includes a discussion 
on universalism vs. relativism and these two stances in light of materialism.
3.1 - Universalism
Natural law was founded in the era of Sophocles and Aristotle; however, it was first 
elaborated on by the stoics of Greek Hellenistic period and later on the Roman period21
(Sestak, Ed. J. Symonides, 2000, Ch. 2). Mediaeval Christian philosophers, such as 
Thomas Aquinas, stressed natural laws as being fixed rights for the individual as part of 
the law of God; as beings created in the image of God, mankind is viewed as taking part 
in the sacredness and divinity of God and thereby all men are seen equal. This 
understanding is found in the Judeao-Christian tradition however it can also be seen in 
Islam and other religions (Sestak, Ed. J. Symonides, 2000, Ch. 2). 
Natural law refers to principles of justice and morality, in harmony with nature. Hugo 
Grotius (1583-1645)22 took part in developing natural law to a modern secular, by 
detaching natural law from religion. He is considered as being the father of modern 
international law and denoted natural law as a ‘dictate of right reason’ (Sestak, Ed. J. 
Symonides, 2000, Ch.2).  Positivism attacked the concept of natural law, as the 
positivist philosophers denied a prior source of rights and assumed that all authority 
stems from what state and officials prescribe. 
Natural Rights Theory
                                                
21 Ed. Symonides, J. (2000): Human Rights: Concept and Standards, Aldershot England, Darthmouth 
Publishing/Ashgate Publishing 
22 http://plato.stanford.edu/entries/grotius/, Stanford Encyclopedia of Philosophy, viewed on 19/5/07 at 
9pm. ‘Hugo Grotius, was a towering figure in philosophy, law, political theory and associated fields 
during the seventeenth century and for hundreds of years afterwards… he is best known to 
philosophers today for his contributions to the natural law theories of normativity which emerged in 
the later medieval and early modern periods’.
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Natural law theory led to the development of natural rights theory, which modern 
human rights are closely associated to. Natural rights are rights that apply universally to 
people independently of human actions and beliefs.  John Locke was one of the key 
thinkers within this tradition. He developed his philosophy within the framework of the 
17th century with its focus on humanism and political activity, also known as the early 
period of Enlightenment23. (Sestak, Ed. J. Symonides, 2000, Ch.2). This movement 
carried with it a shift within academic thinking from a focus on society as a whole 
towards an occupation with the rights of the individual. Locke put forward the 
contention that men and women were in a state of freedom which allowed them to 
determine their own actions. In order to eradicate the constraints of nature they entered 
into a ‘social contract’ whereby they formed a community and set up a body politic. By 
actively setting up the political authority individuals secured their natural rights to life, 
liberty and property (Sestak, Ed. J. Symonides, 2000, Ch. 2).
3.1.1 - Universalism in Human Rights
Sestak (2000, Ch.2) claims natural rights theory has had a huge impact on human rights. 
In his perspective, it appeals to a higher authority which is asserted to the protection of 
human rights and identifies with human freedom and equality. The natural rights theory 
is reflected in the French Declaration of the Rights of Man and in the United States 
Declaration of Independence.  
Dundes Renteln (1990, Introduction)24 denotes that natural law is a severe misleading 
source, as there is an assumption that natural rights, associated with human rights, are 
self evident. Thus, meaning that the rights are held by individuals simply by virtue as 
human beings. 
Immanuel Kant is recognized as an important philosopher in the theory of international 
law and the causes for justice and peace. His essay ‘Perpetual Peace’ (1795) was an 
attempt to elucidate the moral principles. Kant is seen as ‘…the one philosopher who, in 
his effort to contest the prevailing views upholding the absolute right of governments to 
                                                
23 The Enlightenment was a movement of the 17th and 18th century, which was based on the notion 
that human progress was attainable through the application of reason and rationality. Philosophers of 
this era believed that through knowledge mankind could be liberated from the dictates of religious 
dogma. Eds. (Bilton et al 2002, Ch.15)
24 International Human Rights, Universalism vs. Relativism, Alison Dundes Renteln, 1990, Introduction, p. 9
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wage war, foreshadowed modern conceptions of international law associated with the 
United Nations’ (Tesón, 1992, p. 55).25 Kant was commended for his focus on morality, 
that being ‘personhood’; this entails the capacity to take responsibility as a free and 
rational agent for ones system of ends. This entails that a person must always be treated 
as an end, as the highest purpose of the state is to promote conditions favouring the free 
and harmonious unfolding of individuality (Sestak, Ed. J. Symonides, 2000, Ch.2).
Furthermore, Kant’s influence and natural rights theory is seen in United Nations 
human rights documents (Sestak, Ed. J. Symonides, 2000, Ch.2). However, those who 
participated in drafting international human rights standards avoided the issue of moral 
diversity from the start (Dundes Renteln, 1990, Ch.2).  This is in relation to the diversity 
of the various cultures, according to the social and political diversity in non western 
countries. 
The critical question in the debate on universalism is if all societies’ moral systems 
focus on rights, and thereby how human rights are interpreted in various cultures. 
Furthermore, countries that were unaffected by the Enlightenment movement have not 
taken part in these particular historical philosophical discussions on human rights. 
Therefore it might be a difficult task to find explicit references to human rights within 
their legal and religious writings. However, they may deal with them in another 
conceptual structure (Dundes Renteln, 1990, Introduction). Thus, these structures may 
be identified through other sources such as religious historical roots. Thereby, this 
addresses the issue of universalism if there are homeomorphic equivalents for human 
rights in other cultures.  
The interpretations of the norms in society can thus comprise a vast spectre, how can 
these then considered to be inalienable and universally applicable? An example is seen 
in the acceptance in many cultures of practises of child labour and female circumcision. 
This reveals how vast moral perspectives can be (Dundes Renteln, 1990, Introduction).  
‘Increasingly, justification for human rights is coming to depend less on human nature 
and rationality and more on the concepts of basic human needs and human dignity’
(Dundes Renteln, 1990, pp.49).  The issue of interpretation also arises when questioning 
how to decipher basic needs internationally, just as how one interprets laws and rights. 
                                                
25 The Kantian Theory of International Law, Fernandor Tesón, Columbia Law Review, Vol.42 no.1, 
January 1992.
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According to Dundes Renteln (1990, Ch.2), western philosophers are inclined to project 
their moral categories on others; thus the presumption of universality is deeply 
ingrained in western moral philosophy. Article 21 (3) from the Universal Declaration of 
Human Rights26, the ideological basis of human rights standards states:
‘The will of the people shall be the basis of the authority of government; this will shall 
be expressed in periodic elections which shall be by universal and equal suffrage and 
shall be held by secret vote or by equivalent free voting procedures’ (Dundes Renteln, 
1990, p.52). 
This article implies the intention to westernize elections universally, whereby in today’s 
world other types of political structures exist such as dictatorship, monarchies and 
single-candidate elections.
Furthermore, resolving to ratification of conventions for creating a basis universal 
authority is affected by problems such as: elites primarily being those who ratify and 
their views may not necessarily reflect those of the citizens. Second, the endorsements 
may serve mainly political interests rather than humanitarian interests. Third, the claim 
that a nation-state shows commitment and belief in a particular concept depends on the 
legalistic understanding of ratification. Thereby ratification does not prove that there is 
a universal concept of human rights (Dundes Renteln, 1990, Introduction).
To conclude the discussion on Universalism, the natural rights theory and Kant’s 
international theory has had a great impact on the creation of documents in human rights 
standards. However, the foundation of the natural rights theory has been based on 
Western philosophy and has not considered the political and social differences 
internationally. Moreover, the basis of rights and morals in human rights is evidently 
interpreted differently throughout non western countries, as the example is seen in the 
diversity of political arenas and social practises.
                                                
26 http://www.un.org/Overview/rights.html, Universal Declaration of Human Rights ‘Adopted and 
proclaimed by General Assembly resolution 217 A (III) of 10 December 1948, viewed on May 19th at 
8pm
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3.2 - Relativism
The Relativist idea has its roots in the debates of ancient Greece, carried by the sophists 
in the fifth century B.C. The sophists, lead by Protagoras, felt that there was no absolute 
or objective truth apart from how each individual happens to see things, thereby denying 
the existence of falsehood (Kelley L. Ross, 2000, Ch. 2)27. Herodotus (484-425 B.C.) 
described this line of thinking when stating:
“For if one were to offer men to choose out of all the customs in the world such as 
seemed to them best, they would examine the whole number, and end by preferring their 
own; so convinced are they that their own usages far surpass those of all others”
(Renteln, 1990, p. 62).
One of the earliest critiques of this theory was Plato, who developed a counterargument 
called "Turning the Tables". This argument stated that relativism has the strange logical 
property of not being able to deny the truth of its own contradiction (Kelley L. Ross, 
2000). Furthermore; Plato noted that if Protagoras denied falsehood, he would be caught 
in his own argumentation, since he thereby could not reject any contradictory arguments 
as false.
Cultural relativism is founded on the perception that human cultures are different from 
each other and often embody different values. The 19th century’s anthropological 
research provided this notion with legitimacy, since this scientific discipline developed 
cultural relativism from being merely a philosophy (Renteln, 1990, Ch.3). Franz Boas 
was recognized as one of the leading anthropologists in the field of cultural relativism. 
With a background in physics, Boas was greatly influenced by Einstein’s theory of 
relativity and that lead him to criticize the modern civilization’s criteria of measuring 
progress. It was this anthropological approach to relativism that founded the arguments 
for cultural relativism.
3.2.1 - The concept of relativism
The concept of modern relativism emerged as a reaction to cultural evolutionism. The 
former theory presented a comparison of cultures, wherein the western culture was 
                                                
27 http://www.friesian.com/relative.htm May 22nd 2007 viewed at 10pm
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ranked highest on the scale. Anthropology of the 19th century had carried a strong 
Eurocentric and racist outlook and cultural relativism was a reaction towards this. 
Relativism can furthermore be perceived as a methodological approach in which 
cultures should be understood on their own premises and not in a comparative context.
Epistemological relativism is concerned with knowledge criteria; the position denies 
that anything at all can be known and promotes the stance that everything is relative. All 
is a matter of one’s point of view, including science. 
In this regard anyone who is an epistemological relativist is also an ethical relativist. 
Ethical relativism relates to morals and values; it is the view that morals are relative to 
its circumstances. An ethical relativist restricts the relativistic perspective apply to 
ethical affairs. It should be mentioned that an ethical relativist might not be an 
epistemological relativist. An ethical relativist, for instance, might accept the possibility 
of scientific truth but deny the possibility of truth in ethics.
In its essence ethical relativism does not accept the existence of an absolute set of 
ethics. This has an impact when examining ethically based argumentations, from an 
ethical relativist’s point-of-view. These arguments will inherently be founded on the 
basis of your societal and moral starting point or origin (Hugh Lafollette, 1991).28
Lafollette argues that ethical principles are in one sense relative; namely that they are 
situation-sensitive. Although moral principles are absolute or general, what they 
stipulate varies, depending on the relevant features of the case. Since it would be 
impossible to delineate all these general moral principles, Lafollette advocates, one 
must conclude that there are conflicting ethical opinions which are equally valid.
In ‘Understanding a Primitive Society’ (American Philosophical Quarterly, 1964)29, 
Peter Winch argues that our senses of reality is a social construction, based upon the 
prevailing discourses of a society. Thus Winch’s argument puts forward the cultural 
relativist view which rejects the rationalist and universal premises of grand theories 
such as functionalism, Marxism, or Freudian psychoanalysis. 
Cultural relativism draws upon the tradition of linguistic philosophers such as Ludwig 
Wittgenstein, Willard Quine, Benjamin Whorf and Edward Sapir. These writers have 
                                                
28
The Truth in Ethical Relativism, Hugh Lafollette, Journal of Social Philosophy, 1991, p. 146-154.
29 American Philosophical Quarterly, 1964, www.jstor.com 22nd of May 2007
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contended that if language constructs the world, then reality does not exist 
independently, but is shaped by cultural and linguistic categories. Two cultures can thus 
be incommensurable since their world-views are based on quite different languages and 
premises. Paul Feyerabend (Against Method, 1975)30 says that there are cultures so 
different from the West that they are incomprehensible to Westerners, who therefore 
cannot translate them in their own terms. More recently, the arguments of post-
modernists have also advanced claims of cultural relativism. This has major 
implications for the study of non-Western societies. If a Western rationalist approach is 
ethnocentric, then we must understand cultural patterns in their own terms, adopting an 
insider’s view of the culture. Ethnography thus becomes a process of uncovering the 
meaning by which people construct reality and analyzing this knowledge in the lights of 
the given culture. Opposed to the more stringent form of relativism, which is sketched 
out above, cultural relativism poses as being more mediating. We will in the following 
section argue for cultural relativism, as the most relevant aspect of modern relativism, 
when relating the philosophical stance to the concept of human rights. 
3.2.2 - Cultural Relativism in Human Rights
The end of the Second World War and the subsequent drafting of the United Nations 
declaration on human rights signified opposition to the relativists. The UN declaration 
on human rights was heavily criticized by the American Anthropological Association 
(AAA). When it was drafted the declaration was characterized as missing an element of 
cultural sensitiveness and as the association commented when speaking of the 
declaration:
“It will not be convincing to the Indonesian, the African, the Indian, the Chinese, if it 
lies on the same plane as like documents of an earlier period. The rights of Man in the 
Twentieth Century cannot be circumscribed by the standards of any single culture, or 
be dictated by the aspirations of any single people. Such a document will lead to 
                                                
30 Against Method, Paul Feyerabend, Oxford Sociology, 2005
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frustration, not realization of the personalities of vast numbers of human beings.”
(American Anthropological Association: 1947, p. 543)31
The statement put forward by the AAA summed up the relativist movement’s rejection 
of the universal principle, specifically addressing the United Nation’s, in a relativistic 
view, futile attempt to create a  formulation of rights which would encompass all 
humans. 
Cultural relativists argue that there are no absolute human rights. Essentially this means 
that the principles which are used to define what should be a human right is relative to 
the given society. It also brings about the argument that all cultural practices are valid 
since;
“Truth is just for a time or place, identified by the standards of one’s cultural peers”
(Symonides, 2000, p.56)
This implies that the strong moral justification of human rights is challenged by cultural 
relativism, as human rights are looked upon as being relative to cultural practices. The 
stance however, is opposed when put into a modern human rights context. The UN 
declaration of 1948 can be viewed as an attempt to provide overriding moral standards, 
which speaks against the cultural relativists view on the foundation of rights.
If we are to look at cultural relativism and human rights in a more mediating light, 
Alison Dundes Renteln32 provides an interesting contribution when pointing to the 
notion of ‘cross-cultural universals’ (Renteln, 1988). This presents a moderating 
argument in relativism, since the notion of absolute universals is discarded. Renteln 
supports the view that cross-cultural universals can be unveiled by empirical research or 
by means of comparative methods. Concepts such as cross-cultural universals are 
usually rejected by relativists because of the inherent contradiction to relativism’s 
philosophical foundation.
Renteln, however, notes that: “There may be specific universal moral principles such as 
prohibitions against treason, murder, rape, and incest because; in all cultures the 
                                                
31 American Anthropological Association, statement on human rights, 1947, www.jstor.com 22nd of 
May 2007
32 American Anthropologist, Alison Dundes Renteln, New Series, Vol. 90, No. 1. (Mar. 1988)
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perpetuation of the society takes precedence over the life of the individual” (1988, p. 
67).
The notion of cross-cultural universals opens up an interesting dimension to the debate 
on relativism and human rights. As Renteln advocates, universals could indeed provide 
the possibility to develop standards of judging what is right and wrong. 
When reviewing the history of human rights it is unsure if one can proclaim human 
rights as being universal since they are rooted in western traditions. There are many 
who advocate the position that the declaration of human rights is something imposed by 
the west. The understanding of the universality of human rights has had the impact that 
non-western countries raise accusations of neo-imperialism, which refers to the practice 
of exercising value-determining influence and not to the physical occupation of 
countries by foreign state powers (Renteln, 1983). The counterargument of a universal 
understanding of norms and morals holds that human rights should be adapted to the 
given social context, in which they are part of. In opposition to the universalistic stance, 
relativists do not believe that there are general and shared norms. We are all products of 
a social, cultural and historical context. All concepts should be seen in the light of their 
cultural norms, rules and regulations. Therefore human rights must be defined in 
relation to the given society, which they are suppose to function within. In a relativistic
perspective rights should therefore follow cultural practice and therefore the argument 
of universal human rights is negated.
3.2.3 - Universalism vs. Relativism
The most fundamental cultural relativists claim is that there are no absolutes when 
dealing with human rights. As pointed to earlier, relativists argue that behavioural 
principles should be seen in the light of the society from where they originate. In 
opposition to this the concept, the model of universalism argue for the presence of these 
absolutes and it is here that the crux of the discussion between these points are founded.
The discussion of universalism in comparison to cultural relativism will be further 
elaborated on within this section.
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‘Universalists merely presume the validity of human rights, which abnegates the need 
for justification. Relativists reject the possibility that there can be universal moral 
standards because no justification can avoid being culturally based and thus limited in 
scope’ (Dundes Renteln, 1990, p. 9). 
Cultural Relativism perceives culture as the centre of validity for moral rules and rights. 
One must adhere to tolerance and adapt the relative aspects of human rights to various 
cultures. The question proposed by Donnelly (1984)33, is if human rights are based on 
human nature, due to being a human and if human nature is universal, then how can 
human rights be relative in a fundamental way? The answer to that is that human nature 
is in itself culturally relative. 
As seen in the discussion on universalism, the natural rights theory is based on the 
universal acceptance of human natures morals and norms. However, to compensate for 
the vast interpretation of political and social norms, relativism considers these in a 
culturally diverse perspective. In contrast, human rights could not exist alone if they 
were solely based on culturally set social rules and rights.
3.3 - Materialism
The aim of including historical materialism is to present the Marxian concept of 
‘historical materialism’ and ‘Capital’ whilst applying it in relation to our philosophical 
positions of universalism and relativism. The further will be to discuss human rights 
within the scope of the two concepts. This is done in order to form an appreciative 
notion of how the position of human rights could be viewed within the Marxist tradition 
of historical materialism and its related concepts. 
Background for Marx’ historical materialism
The historical conception of history, or what was later dubbed Historical materialism, is 
a concept developed by the political economist Karl Marx.34 In his works Marx never 
presented a detailed and comprehensive account of the concept of historical materialism 
                                                
33 Human Rights Quarterly, Vol 6, No.4, ‘Cultural Relativism and Universal Human Rights’ Jack Donnelly, 1984.
34 Karl Marx (1818-1883) A Prussian philosopher, political economist, and revolutionary, for further 
elaboration see Oxford dictionary of Sociology p. 385
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(Andersen, 2000, Ch.2).35 However entire generations of scholars and political actors 
have elaborated and interpret his writings extensively. 
Philosophical materialism stands in opposition to the philosophy of idealism36 that 
states ideas, thoughts and the mind are the essential nature of all reality and the world of 
matter is a reflection of mind, thought, and ideas. Philosophical Materialism asserts that 
reality and the universe are first and foremost material; they exist outside of human 
thought and ideas are independent of the human mind (Kats et. Al., 2007). 37
Historical materialism critically analyses capitalism and its past history. The concept of 
Historical materialism has been developed by Marx through the critique of Feuerbach38. 
This critique was founded in the conception that the philosophical standpoint of 
Feuerbach did not acknowledge the role of the human being as shaping the world in 
which they exists (Wolff, 2002, Ch.1).39 Another philosopher critiqued by Marx was the 
German philosopher G.W.F. Hegel40 and his conception of history (Andersen & 
Kaspersen, 2000, Ch.2). It was especially through the critique of Hegel that Marx 
formed his understanding and theory of History. He recognized the point made by 
Hegel, that man changes himself through activity. In short, Marx therefore believed that 
man changes through practical activity. Man changes the world physically through 
labour and it is through this transformation that people change themselves. This change 
of the human being occurs when man acquires new knowledge, skills and needs. 
Therefore in order to fulfil the needs man must conduct labour (Wolff, 2002, Ch.1). 
                                                
35 Edited by Heine Andersen & Lars Bo Kaspersen, Classical and modern social theory, 2000
36 Oxford dictionary of Sociology p. 394
37 Kats-Fishman, Walda, Ralph Gomes and Jerome Scott ."Materialism." The Blackwell Encyclopedia 
of Sociology Ritzer, George (ed). Blackwell Publishing, 2007. Blackwell Reference Online. June 2nd 
2007 at 7pm
http://www.blackwellreference.com/subscriber/tocnode?id=g9781405124331_chunk_g9781405124331
18_ss1-47  
38 Ludwig Andreas Feuerbach (1804-2872) German philosopher and anthropologist; “Analyzed the 
“true or anthropological essence of religion.” Discussing God's aspects “as a being of the 
understanding,” “as a moral being or law,” “as love,” and others, he argued that they correspond to 
different needs in human nature. In the second section he analyzed the “false or theological essence of 
religion,” contending that the view that God has an existence independent of human existence leads to 
a belief in revelation and sacraments, which are items of an undesirable religious materialism.” 
Britannica online: http://search.eb.com.molly.ruc.dk/eb/article-9034152  viewed on 27.05.2007
39 Jonathan Wolff,  Why read Marx today?,  2002
40 Georg Wilhelm Friedrich Hegel (1770 –1831) German idealist philosopher: “developed a dialectical 
scheme that emphasized the progress of history and of ideas from thesis to antithesis and thence to a 
synthesis.” (Britannica online: http://search.eb.com.molly.ruc.dk/eb/article-9108411 May 27th 2007 at 
6pm.
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The essence of the Marxian concept of historical materialism can be seen in the preface 
of “A Contribution to the Critique of Political Economy”. In this work Marx states that 
“it is not the consciousness of man [and women] that determines their existence, but, on 
the contrary, their social existence that determines their consciousness”.41 (Karl Marx, 
1981, Preface) The point of the statement is that the human species is shaped by the 
world they live in.
3.3.1 - Historical materialism
Historical materialism is defined as “an analysis of agency and qualitative revolutionary 
social and historical transformation in which those classes, nations, peoples, and 
genders most oppressed and exploited organize themselves politically to reorganize 
society in their own interests through a process of consciousness, vision, and strategy”. 
(Kats et. Al., 2007) 
Marx emphasizes that the key to understanding society is to understand its ‘mode of 
production’. The mode of production is constituted by the following two dimensions;
firstly the ‘productive forces’, which refer to man’s level of knowledge and organization 
in processing nature via the means of technology. Secondly the ‘relations of production’ 
which are the socio-economic relations between classes, e.g. between the capitalist 
proprietors and wage labourers. The mode of production is thus the totality of these two 
(Andersen, 2000, Ch.2). Any attempt to analyze and explain the evolvement of history 
must include this perspective. In addition to this, Marx believes that the development of 
history always takes place within an ‘economic structure’ i.e. “Slavery, feudal or 
capitalism” (Wolff, 2002, Ch.2).  
The productive forces and the relations of production are in conflict with each other 
according to Marx. The relations of production restrain the productive forces, since it is 
the people in the relations of production whom are in possession of the properties and 
production facilities i.e. the capitalists are in power. The productive forces are restricted 
in their development and knowledge and therefore, as Marx formulate it, “then begins 
an era of social revolution” (Karl Marx, preface, 1981) i.e.  The capitalist possessing the 
power through capital, understood as wealth and power, will rise and fall as they hinder 
                                                
41 Karl Marx,  A Contribution to the Critique of Political Economy,  ed. 4., 1981
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human productive power. The ruling class of society can hold out for a period but will 
eventually loose control and the social revolution will evolve. According to Marx this 
entails that the ‘proletariat’42 will rule and distribute goods and capital evenly. The 
historical materialism contains another point; within the economic structure you have a 
‘superstructure’. This consists of the legal and political structure of society. Therefore 
Marx sees the economic structures, in connection to the relations of production, as 
controlling the superstructure. (Wolff, 2002, Ch.2)
Historical materialism is perceived to contain three central elements; first point is that 
production develops over time, due to technology and knowledge the human species are 
able to produce more in less time. The second point is that it is the productive forces 
that determine the economic structure. The new technology influences the whole 
structure of society and initially the productive development is responsible for changes 
in norms, traditions, work patterns, ownership and authority. Thirdly; the economic 
structure determines the political and legal superstructure i.e. the economic power of the 
ruling class must be protected and the legal- and political system will naturally secure 
this status. (Wolff, 2002, Ch.2)   
Having presented the Marxian concept of historical materialism it is necessary to 
elaborate on the concept of ‘capital accumulation’. Marx saw capitalism as a historical 
process which entails a beginning, a development and an end therefore it is relevant to 
take into account the theory of capital accumulation. (Andersen & Kaspersen, 2000, 
Ch.2)
The foundation of capital is to be understood in terms of value and production. The 
point of production is to increase the value of the things produced i.e. produce 
commodities with a higher value than the cost of production. The basics of capitalism 
are that capital first accumulates through private property and the labourers then have 
nothing to sell other than their labour force in order to survive. (Andersen & Kaspersen, 
2000, Ch.2)
                                                
42 The proletariat (from Latin proles, offspring) is a term used to identify a lower social class; a 
member of such a class is proletarian. Originally it was identified as those people who had no wealth
other than their sons; the term was initially used in a derogatory sense, until Karl Marx used it as a 
sociological term to refer to the working class
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According to Marx the concept of surplus value43 is what constitutes the exploitation of 
the worker. The exploitation is equated from the fact that workers are only paid for the 
time used to produce the commodity and what the worker needs in order to survive. The 
rest of the working day is used on creating surplus value for the company (Wolff, 2002, 
Ch.2). The pivotal point of Marx’s analysis of the capital is that all surplus value is 
actually ‘exploitation’.
The exploitation occurs because, as Marx states, the individual worker does not have the 
choice of labouring for themselves and thereby create their own capital. The workers in 
this category have no access to the means of production i.e. access to land or resources.
They have to work in order to uphold a living (Wolff, 2002, Ch.2). In this regard Marx 
points out that the workers are of the notion that the system is the only option therefore 
Marx claims that they live in a state of ‘false consciousness’.44    
In identifying and conducting materialist sociology, it is not what is being examined, 
but the explanatory theory and its philosophical principles that are key. Thus, ideology, 
culture, the state, etc. can be analyzed from a materialist perspective. What makes it 
materialist is linking these phenomena to the material conditions of society and the 
material class interests of various groups and classes in maintaining the status quo, 
reforming it, or qualitatively transforming the whole system. In its historical materialist 
expression it asks and seeks to answer the question where in their historical 
development are society and the political process of human liberation led by those most 
marginalized, impoverished, and oppressed. Here human liberation means the abolition 
of all forms of private productive property, total reorganization of society, freedom from 
all forms of exploitation and oppression – class, gender, nationality, race, etc. and 
building a cooperative, egalitarian, and peaceful global society. (Kats et. Al, 2007) 
                                                
43 Surplus value is shown in the equation M-C-M (Money-Commodities-Money). The distinction 
notice between money that is money only, and money that is capital, is nothing more than a difference 
in their form of circulation. the simplest form of the circulation of commodities is C-M-C, the 
transformation of commodities into money, and the change of the money back again into commodities; 
or selling in order to buy. But alongside of this form we find another specifically different form: M-C-
M, the transformation of money into commodities, and the change of commodities back again into 
money; or buying in order to sell. Money that circulates in the latter manner is thereby transformed 
into, becomes capital, and is already potentially capital. 
http://www.econlib.org/library/ypdbooks/marx/mrxCpA4.html May 31st 2007 at 5pm.
44 False consciousness is a Marxist hypothesis that material and institutional processes in capitalist
society mislead the proletariat — and perhaps the other classes — over the nature of capitalism. This is 
essentially ideological control, which the proletariat do not know they are under.
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3.3.2 - Human rights position in the light of Marx’s conception 
Marx’s materialistic view of history has implications for one’s understanding of human 
rights. This can be identified in the pivotal argument, that the materialistic conditions of 
human beings determine and shape the political, intellectual and moral grounds in 
society. The consequence of this view operates on two levels. The first level addresses 
the issue of universality of human rights. If morals, values, political thoughts etc. are 
conditioned by the materialistic notion of history, then the point of a universal core 
within human rights is negated. This is because in the materialistic view, there are no 
absolute, collective truths or values. The second level addresses the interests of man in a 
society governed by the mode of production. The praxis of man is related to his interests 
which in this context would be the interest to first and foremost secure for himself and 
for his family means of subsistence. 
Further aspects of historical materialism in relation to human rights are seen in how one 
views the world. The consciousness of man is determined by the social conditions under 
which they live. As a consequence the development and freeing of man will come 
through the development that arises through labour. Relating this to human rights we are 
able to say that in Marx’s view, human rights and the importance of this, will be a 
development that is following the development of the consciousness of man. For 
example if there is no oppression of any individual or class then the need for a 
declaration protecting the rights of individuals would not be relevant. However in the 
case of a society where the classes are divided, and one ruling class is in possession of 
all material goods this exploits the workers thus, there would be a need for human 
rights. When taking the development of production into account and human rights in 
relation to the fact that people have the ability to create more in less time, and that this 
in fact brings about new condition in form of different economic structures. This means 
that human rights would in fact need to be developed since new forms of power 
relations and legal systems would develop under the new economic structure. Human 
rights would in this relation have to follow these developments. 
If we are to conclude the historical materialism and capital accumulation in relation to 
the declaration of human rights, it must be that human rights have to be developed with 
the same speed as the productive forces. This is because the productive forces are 
responsible for changes in norms and behaviour and for replacing the economic 
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structures of society i.e. the ruling classes power over legal and political systems. The 
exploitation of the workers having to sell their labour as a commodity can only be 
eradicated according to the Marx point of view if a revolution comes overthrowing the 
nature of capital accumulation.
3.3.3 - Relativism and Universalism in Historical Materialistic 
perspective  
The concept of universal HR as being universal dictates that every right should 
encompass all human beings regardless of their social condition. Applying the Marxian 
view to this would be that it is the social conditions that determine the need for a human 
right and it would be the natural development of society that initially would ensure the 
rights of the exploited to be fulfilled, through the collapse of the capitalist society and 
emergence of the communist society where resources (capital) will be distributed evenly 
among the population. 
Seeing Marx in relation to either relativistic or universalistic thinking we can perceive 
that Marx has a believe that natural processes will in the end ensure HR as a universal 
set of rules, this will happen in regards to the cultural or societal development of each 
individual country in the global community.  
As a closing remark to this statement it is of great interest to notice that throughout 
history historical materialists have lifted up their mantra (in response to mechanical 
materialists)45 Marx's famous eleventh thesis on Feuerbach: “The philosophers have 
only interpreted the world, in various ways; the point however is to change it” (Kats et. 
Al., 2007) a key issue of relevance when looking at our research problematic.     
                                                
45
Mechanical materialism analyzes social life and even idea systems such as religion in terms of 
material conditions, but is static in its overall worldview and offers no theory of human agency or 
future beyond what was then emerging (i.e., industrial capitalism). Structures and processes of
capitalism are examined – sometimes critically – and incremental quantitative changes of social reform 
may occur, but within mechanical materialist analysis qualitative transformation is not possible – (Kats 
et. Al.: 2007) 
Representatives from this line of thinking are as mentioned especially Feuerbach.
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4 - Historical Perspective of Human Rights 
In view of the discussion on philosophical considerations within human rights, the aim 
of this chapter is to reflect upon some of the impacts of major historical events in light 
of the two philosophical stances; Universalism, Relativism and Materialism. The 
various impacts of specific events which will be discussed briefly are; the Second 
World War (WW2) in the creation of Auschwitz, the Cold War as an era and the 
aftermath of September 11, 2001 terrorist attacks (9/11) in United States of America 
(USA). These events were particularly chosen because they are perceived as examples 
of pivotal points in history which have affected and influenced the dynamic character of 
human rights.  It is acknowledged that other events could arguably have been 
considered just as relevant; however the aim of this Chapter is not to account for history 
but to reflect on the specific events in light of the abovementioned philosophical human 
rights positions. Thus, the long term impacts will not be elaborated on in depth, as only 
relevant discussions of the influences of the event on human rights will be presented in 
light of the abovementioned philosophical stances. 
4.1 - WW2 and the Auschwitz Concentration Camp
As a result of World War One (WW1), the League of Nations46 (1920) was established 
to guarantee peace and security through international cooperation. However; it did not 
focus on human rights as such, thus it only contained two provisions47 which apparently 
anticipated some aspects of modern international human rights protection (Ed. 
Symonides, 2000, Ch. 1)48. Based on the experiences from the League of Nations, the 
United Nations49 (UN) was implemented in 1945. 
                                                
46 The League of Nations was created as a result of WW1 in the aim to develop cooperation among 
nations and to guarantee them peace and security. President Wilson was made Chairman of the 
Committee established to formulate a list of “rules and regulations”.
http://www.unog.ch/80256EE60057D930/(httpPages)/1247483E6FED755A80256EF8004FE8FD?Ope
nDocument, United Nations Office at Geneva, History of League of Nations viewed on 26/5/07, at 
7pm.
47 http://www.yale.edu/lawweb/avalon/leagcov.htm#art23, The Avalon Project at Yale Law School 
Article 22 & 23 Covenant of the League of Nations, viewed on 26/5/07 at 7.30pm
48 Human Rights: Concepts and Standards, Ed. Janusz Symonides, 2000, Thomas Buergenthal, Ch. 1
49 The name "United Nations", was coined by United States President Franklin D. Roosevelt The 
United Nations officially came into existence on 24 October 1945, when the Charter had been ratified 
by China, France, the Soviet Union, the United Kingdom, the United States and by a majority of other 
signatories. UN http://www.un.org/aboutun/history.htm, History of the UN, May 26th 2007 at 8pm
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The Second World War (WW2) was a horrific and tragic example in which the human 
rights violations were an internal matter for the nation state.
The Nazi ideology of Germany did not prioritise the encompassment of human rights 
and placed all Jews and non Aryans outside of the protection of the law. The creation of 
Auschwitz Concentration Camp in 1940 ‘has become a symbol of terror, genocide, and 
the Holocaust’.50 The atrocities committed by Nazi Germany during WW2 constituted 
one of the most debated discussions on human rights. A question often raised is how it 
is possible that a civilized society can create such an atrocity as Auschwitz. 
Hannah Arendt51 was a German political philosopher whom as a Jew, escaped to US to 
flee from Nazi Germany. Arendt (1958, Ch.1)52 recognises that many were hasty to 
relate anti-Semitism to rampant nationalism. However, she proposed that modern anti-
Semitism grew in proportion as traditional nationalism declined and reached its climax 
when the European system of nation states’ precarious balance crashed. Jews had 
previously held many prominent public functions and offices. The organized hatred 
against this population group peaked under the Nazi regime as a reaction to the 
importance and power they held (Arendt, 1958, Ch.1 and Borradori 2003, Preface)53
Arendt emphasises the importance of philosophy, which is to recognise the humane 
laws’ and institutions’ extreme fragility. This fragility according to Arendt has increased 
tremendously since the beginning of the modern.  
This historical period illustrates the dominance of a certain ideology which consciously 
rejected the universality of human rights through the persecution and elimination of 
certain groups. Thus the international concept of universal morals and rights was 
completely rejected by the Nazi Regime. Shestack (Ed. Symonides, 2000, Ch.2) denotes 
that the anti-Semitic proclamation of the Nazis, although abhorrent to modern law, was 
obeyed as positive law. Positive law aimed at philosophically divorcing the legal system 
                                                
50 http://www.auschwitz.org.pl/html/eng/start/index.php, Memorial and Museum of Auschwitz, viewed 
on 19/5/07 at 11.30am, Auschwitz ‘was established by the Nazis in the suburbs of the city of Oswiecim
which, like other parts of Poland, was occupied by the Germans during the Second World War, in 
1940’. ‘The majority of the Jewish men, women and children deported to Auschwitz were sent to their 
deaths in the Birkenau gas chambers immediately after arrival.’
51 http://plato.stanford.edu/entries/arendt/, Stanford Encyclopedia of Philosophy, viewed on 26/5/07 at 
7.45pm
52 The Origins of Totalitarianism: Arendt Hannah (1958), Ohio USA, The World Publishing Company
53 Philosophy in a Time of Terror: Borradori, Giovanna (2003), Dialogues with Jürgen Habermas and 
Jacques Derrida. University of Chicago Press.
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from the ethical and moral foundations of a society and promoted the view that all 
authority should come from the prescriptions of the state. The principles of positive law 
could encourage the belief that the law must be obeyed regardless if it is immoral and 
thereby, ignore the rights of the individual (Ed. Symonides, 2000, Ch.2).
The era of the Second World War compelled the international community to create 
definite international guidelines, which could secure, that history did not repeat itself. 
This paved the way for the implementation of United Nations Declaration of Human 
Rights in 1948.54
4.2 - The Cold War 1947-1989
The Cold War proved to be an interesting period in terms of suspending the 
international debate on human rights. The first decade after the Second World War was 
characterized by decolonization and the establishment of many new nation-states. The 
perception of the Caucasian race as being superior to all others, which had previously 
been dominant in the colonial powers, could no longer be defended in light of the new 
international movements in the area of human rights (Thorndal et Al, 2005, Ch.1). The 
formerly colonized countries received a lot of support from the two superpowers at the 
time, namely USA and the Soviet Union. These two superpowers were in agreement of 
de-colonization and supported the formerly colonized countries (Thorndal et. Al, 2005, 
Ch.1). Racial discrimination characterized the colonial period, and the subsequent 
decolonization were the two main topics on the agenda in the United Nations. This led 
to among other things, the implementation of the convention to abolish discrimination 
of race in 1965.55
The ideological division entailed a disregard of civil and political rights by the Soviet 
Union whereby, social and economical rights were prioritized above the former 
(Thorndal et.Al., 2005, Ch.1). In contrast USA emphasized the importance of civil and 
political rights.  Thus, the conflicting ideologies of the respective powers constituted a 
                                                
54 http://www.un.org/Overview/rights.html, United Nations Declaration of Human Rights 1948, 
viewed on 19/5/07 at 12pm, ‘On December 10, 1948 the General Assembly of the United Nations 
adopted and proclaimed the Universal Declaration of Human Rights’ May 21st 2007 at 10pm.
55 http://www.unhchr.ch/html/menu3/b/d_icerd.htm last accessed on May 20th 2007 at 2pm.
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major obstacle for creating a consensus in the area of international human rights. The 
division between the ‘superpowers’ and their allies led to a suspension of the prominent 
debate concerning universality of human rights. The Cold War period divided the 
international community and therefore a consensus could not be reached regarding 
universal human rights. The power balance between the superpowers complicated the 
options and the scope of the UN to intervene into cases of human rights violations. This 
was due to the two countries’ right to veto any proposal to intervene in countries within 
their respective sphere of interest (Thorndal et. Al., 2005, Ch.1). 
The Cold War era thus signifies a period that gravely affected the acceptance and 
implementation of universal human rights (Ed. Symonides, 2000, Ch.1). 
Furthermore, the positions of human rights in the Cold War period can be viewed as a 
reflection of materialism. Whereby, the perspective is that the materialistic conditions of 
human beings determine and shape the political, intellectual and moral grounds in 
society. The two main superpowers US and Soviet Union can be seen as examples of 
the development of Marx’s theory on capital. Whereby, the US reflects Marx’s idea of 
the rise and fall of a capitalist society and the Soviet Union reflects the eventual 
outcome of the collapse of capitalism, which is Communism. 
The position of US in the Cold War is a more liberalistic view in the function of society 
which incorporates capital accumulation. An aspect of this is private ownership which 
entails that owners and companies are in control of distributing resources. Thus, they 
gain control of the political and legal systems because they have the capital and thereby 
the power. In Marx’s perspective this could possibly lead to the exploitation of the 
worker, as they become powerless and are therefore subject to possible violations of 
human rights. Whereas the Soviet Union reflected a communist stance, this entails that 
the state are in possession of the resources to create capital accumulation and they are in 
control of distributing these resources evenly. This stance could also lead to human 
rights violations through an uneven distribution of resources. 
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4.3 - Post-Cold War 
The end of the Cold War period led to the deterioration of communism in many Eastern 
European nations. This development saw the initiation of democratic structures in these 
countries. In light of this movement the debate on human rights was reopened and the 
issue of universality of human rights could once again be addressed;  ‘The end of the 
cold war has deideologized the struggle for human rights and reinforced the 
international human rights movement’  (Ed. Symonides, 2000. Ch.1).
Buergenthal argues that in the post Cold War era, violators of human rights could no 
longer count on a superpower to shield them from international condemnation (Ed. 
Symonides 2000, Ch.1). 
The end of the Cold War and its effects on human rights is reflected in part of the text of 
the United Nations’ Vienna Declaration and Programme of Action, 1993. Paragraph 
five of the instruments declares: 
‘All human rights are universal, indivisible and interdependent and interrelated. The 
international community must treat human rights globally in a fair and equal manner, 
on the same footing, and with the same emphasis. While the significance of national and 
regional particularities and various historical, cultural and religious backgrounds must 
be borne in mind, it is the duty of States, regardless of their political, economic and 
cultural systems, to promote and protect all human rights and fundamental freedoms’ 
(United Nations General Assembly, Vienna Declaration & Programme of Action)56
This document represents modern human rights in a politically balanced and serious 
manner, by demonstrating the importance of recognizing international human rights, in 
the aim of becoming more universal. The document rejects the concept of cultural 
relativism which according to Buergenthal (Ed. Symonides, 2000, Ch.1) has been the 
traditional justification for the violations of human rights, by perpetrators who have 
referred to religious or cultural imperatives as exonerating them from having to comply 
with international human rights.
                                                
56 http://www.unhchr.ch/huridocda/huridoca.nsf/(Symbol)/A.CONF.157.23.En?OpenDocument, 
United Nations General Assembly, Vienna Declaration & Programme of Action, 1993, viewed on May 
20th  2007 at 2pm
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Part of paragraph 8 of the Vienna Declaration mentioned above, can also be seen as a 
response to the Cold War which addresses the issue of legal and political fiction; (that 
all governments, whether democratic or not, protect human rights and that nations’ 
particular form of government is not considered to affect its compliance with 
international human rights standards). This has primarily affected human rights 
violations ‘Democracy, development and respect for human rights and fundamental 
freedoms are interdependent and mutually reinforcing’ (United Nations General 
Assembly, Vienna Declaration & Programme of Action)
4.3 - September 11, 2001 Terrorist Attacks
The recent debates on human rights issues often relate back to the terrorist attacks on 
the 11th of September 2001 in USA. As it is known, this action of terror had huge 
consequences through the launch of the so-called Bush doctrine57 and USA ‘War on 
Terrorism’58. It is without a doubt that these terrorist attacks on USA soil, despite being 
so recent, have had an impact on the universal perception of human rights. 
Several scholars (Thorndal et. Al, 2005, Ch.1) claim that ever since the 9/11 
catastrophe, prioritizing the protection of human rights has diminished. After 9/11 
concerns of human rights violations have been shifted to focus on the prevention of 
terror. As portrayed by Feyter (2005, Ch.4)59 in terms of Amnesty International, huge 
resources went into addressing the human rights impact of post 9/11 security measures, 
and in preventing long established international human rights treaties from being 
disregarded in the ‘War against Evil’. 
The impacts of the attack have led to a conscious disregard for the sense of justice. 
‘September 11 has not encouraged a balanced approach to human rights. Its direct 
impact on human rights has been negative’ (Feyter, 2005, Ch. 4). 
                                                
57 A set of guidelines unveiled by the United States President George W. Bush in a speech given on 
June 1, 2002 The policies, taken together, outlined a new phase in US policy that places greater 
emphasis on military pre-emption, military superiority ("strength beyond challenge"), unilateral action, 
and a commitment to "extending democracy, liberty, and security to all regions".
http://www.sourcewatch.org/index.php?title=Bush_doctrine – last accessed on  May 20th 2007 5pm.
58 The War on Terrorism (also known as the War Against Terror and War against Evil) 
59 Human Rights, social justice in the age of the market, De Feyter, Koen, Dhaka  Bangladesh, 2005, 
The University Press Ltd
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This problematic of human rights violations in terror, is clearly expressed in connection 
with the debates of the Guantanamo Bay Detention Camp.60 The debate focuses on the 
injustices committed in the fight against terrorism, as there are cases of the use of 
‘moderate physical pressure’ or ‘milder forms of torture’, in the attempt to gain 
information out on the alleged terrorist. Furthermore, the detainees or ‘unlawful 
combatants’61 are held at Guantanamo Bay for an indefinite time without the right to a 
lawyer and are furthermore denied the privilege of having contact with their next of kin. 
Regarding these detainees in Guantanamo President Bush stated, “I do not know what 
they have done, but I do know that they are evil”.62 Bush’s statement implicitly supports 
that terror suspects are ‘guilty until proven innocent’; a perception of legal rights that 
undermines the individual’s right to a lawful trial process. 
The American government has thereby clearly signalled that terror suspects cannot 
expect to have the same rights as others when it comes to the legal rights (Thorndal et. 
Al, 2005, Ch.1). This is without a doubt a fundamental violation of the international 
human rights doctrines created throughout history.
The policies and practices of the American government within terror prevention, causes 
concern for the universal perspective of human rights; which is the aim for justice and 
peace in international human rights. Universalism entails that a person must always be 
treated as an end. The highest purpose of the state is to promote conditions favouring 
the free and harmonious unfolding of individuality (Ed. J. Symonides, 2000, Ch.2).
The growing concern with violations of human rights connected to the ‘War on 
Terrorism’ led to the adoption of a joint statement on terrorism and human rights by the 
Special Rapporteurs and UN Commission on Human Rights in June 2003 (Feyter, 2005, 
Ch.4). This document confirmed and emphasized that a number of human rights are not 
subject to interpretation under any circumstances, and addressed the issue of the 
indiscriminate term of ‘terrorism’.  ‘9/11 and its aftermath may well have hurt human 
                                                
60 The Guantanamo Bay Detention Camp is located in US Naval Base in Guantánamo Bay, Cuba. This 
is an American prison camp in Cuba, in which suspects of terrorism are held as detainees, 
http://web.amnesty.org/pages/guantanamobay-index-eng last viewed at May 25th 10am.
61 The term unlawful combatant (also unlawful enemy combatant or unprivileged 
combatant/belligerent) denotes people denied the privileges of prisoner of war (POW) designation, in 
accordance with the Geneva Conventions. - Britannica Online Academic edition
http://search.eb.com.molly.ruc.dk/eb/article-9398670 last viewed at May 16th 2007 
62 Speech made by president Bush: President's Address to the Nation:    
http://www.whitehouse.gov/news/releases/2006/09/20060911-3.html - last accessed on may 17 2007
6pm.
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rights efforts to improve the living conditions of those marginalized by dominant 
political and economic forces’ (Feyter, 2005, Ch.4).  
The war in Iraq is an example of a new world order, whereby the argument of 
preventing and fighting terror provides unlimited possibilities for action (Thorndal et. 
Al, 2005, Ch.1). Attempts were made to legitimise the war in Iraq by referring to the 
country’s connection to the terror-movement in the Middle-East, especially Al-Qaeda, 
which was the main focus of the argument (Thorndale et. Al., 2005, Ch.1). In the later 
phases, the arguments have been concerned with fears on behalf of the Iraqi people, the 
so-called aspirations to democratize the Middle-East and to respond to the human rights 
violations that took place under rule of Saddam Hussein. These arguments can be 
interpreted as not only serving the purpose of ensuring public support of the Iraq 
invasion but also as a measure taken to counter the critique of the war on terror 
concerning human rights violations. The justification, in defence of the coalition forces’ 
military intervention in the country has been founded on the argument of protecting and 
establishing democratic rights of the Iraqi people.
Another highly debated motivation for the Iraq War was the attainment of natural 
resources. In Marx’s perspective, these are considered to be the foundation for the 
accumulation of capital to sustain and heighten ones standard of living. The violation of 
human rights in this sense is that the occupiers gain control of the natural resources, this 
restricts the choices for the population to create their own capital. The population is then 
forced to work for the occupiers who have outsourced ownership to foreign companies 
for their own capital benefit. 
To conclude this discussion, one can say that the ‘war on terrorism’ has had 
consequences for the concept of human rights and the way in which human rights are 
interpreted in the twenty first century. ‘The war on terrorism’ has created a global state 
of emergency, which have made it more acceptable if not unproblematic to violate 
human rights under the auspices of fighting ‘the war on terrorism’. Thus, the 
universality of human rights is facing pressure in this connection. 
Chapter summary
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Within this chapter we have discussed the relationship between three historical events; 
Auschwitz, the Cold War and 9/11 in light of the philosophical positions of 
Universalism and Relativism. The aim is to show that the interpretation and 
consequently the implementation of human rights are dynamic and interdependent in 
connection to the unfolding of history. 
The events of WW2 ushered in a new era of human rights. The period before the WW2 
had been characterized by prioritizing national security and national supremacy above 
all other considerations. The atrocities committed during WW2 created a development 
towards an international concern for universal human rights standards. The 
establishment of the UN signified, among other things, action taken towards achieving 
this goal. 
During the Cold War the debate and international concern on universal human rights 
was suspended. The ideological division of the world community entailed conflicting 
views on which type of human rights should be attributed highest priority and therefore, 
the scope for universal human rights was undermined. As evident, the prioritizations of 
civil and political rights in the West, and social and economic rights in the East, reflect a 
materialistic stance. The end of the Cold War created an opportunity to re-address the 
universality of human rights. 
In terms of the more recent historical events discussed, the 9/11 terrorist attacks on the 
US; this has had a great impact on the interpretation of human rights. The Bush 
administration’s ‘War on Terrorism’ increased the spectre of violating human rights in 
the justification of fighting terrorism. The treatment of the terror suspects at 
Guantanamo Bay and the invasion of Iraq lend support to this argument. This 
development has drastically changed the interpretation of universal human rights. 
To conclude, the examination of these events and their consequences prove the dynamic 
character of the interpretation and implementation of human rights. It has become 
evident that the validity of universality of human rights has been challenged in the past 
and continues to be challenged and questioned today. 
Looking Out for Human Rights
Group No.6 – 4th Semester, Spring 2007
Page 53 of 116
5 - Theories
The aim of the theory chapter within this project is to aid the group in developing 
recommendations for Amnesty International which will assist them in their endeavours 
to produce relevant human rights educational material for Danish high schools. This 
will be done by addressing and answering the specific research question:
 In which way are the theoretical concepts of reflexive modernisation and 
individualization relevant in relation to devising human rights education?
Chapter structure 
Firstly there is a section on German sociologist Ulrich Beck and an account of those of 
his key theories and concepts we find are relevant to our project. These will be put in 
relation to high school students and their perception of human rights. The section will 
conclude with critique of Beck’s theories.
Secondly there is a section on German sociologist Thomas Ziehe. This section is 
structured in the same manner as the one on Ulrich Beck. 
The last part of the chapter summarizes the section and presents a main sub-conclusion 
which has been drawn from the application of the theories to the relationship between 
high school students and human rights. It is the aim that the section analysis will 
support the conclusions reached within this section. 
5.1 - Risk Society
German sociologist Ulrich Beck has conducted extensive research on the consequences 
of post-modernity. His works centres on the changes emerging from moving from a 
period of modernity, which is characterized by the structures and institutions of 
industrial society, and to the period of modernity which he refers to as reflexive 
modernization. Alongside this concept he has worked with what he calls risk society and 
individualization. In his books Risk Society (Beck, 1992)63 and Reflexive Modernization 
                                                
63 Risk Society, Ulrich Beck, 1992,  Sage Publications Ltd., London UK
Looking Out for Human Rights
Group No.6 – 4th Semester, Spring 2007
Page 54 of 116
(Beck, 1994)64, he delves into these concepts. He puts forward the claim that in the 
advanced period of modernity, social production of wealth and goods are accompanied 
by the production of risks. In this respect, conflicts related to the distribution of goods in 
‘scarcity societies’ are interlinked with conflicts concerning risks arising from the 
technological and scientific advances developed to solve the former. This change he 
describes as being a historical form of thinking and acting which is overlapped by 
another; namely the movement of industrial society’s concern with the distribution of 
wealth to a concern with managing and minimizing the risks that the former produces 
(Beck, 1992, Ch.5). In Risk Society he deals with amongst others e.g. ecological risks, 
new types of poverty, and military risks. 
Beck operates with a division of risks into two categories (Andersen & Kaspersen, 
199665); those that are caused by nature such as the tsunami in Asia December 2004 and 
volcanic eruptions.  The other category of risks he refers to as being man-made; 
examples could be farmers loosing part of their livelihood due to the development of 
genetically engineered agricultural produces or the risk of sustaining diseases through 
radiation from using cellular phones.  The example of farmers’ livelihood being 
threatened by the advance within the field of genetically engineered crops correlates to 
Beck’s consideration of technology as no longer only donating positive returns. He 
advances the view that today the risks facing human beings are global; as examples he 
mentions radiation danger and air pollution which does not respect official borders 
between countries. Risks are no longer confined or tied to their place of origin and many 
risks are non-perceptible to our sensory apparatuses (Beck, 1992, Ch.5). Beck fully 
acknowledges the existence and occurrence of risks in earlier times but the important 
distinction he makes is that today the awareness of the possibly global risks is conveyed 
by the mass media. Thereby they become risks as this knowledge is spread through 
radio air waves, newspaper circulation, television broadcasts and in present day society 
by internet and weblogs (Beck, 1992, Ch.5).
                                                
64 Reflexive Modernization, Ulrich Beck, Anthony  Giddens & Scott Lash, 1994, Polity Press, 
Cambridge UK 
65 Classical and Modern Social Theory, Heine Andersen & Lars Bo Kaspersen, 1996, Blackwell 
Publishing, Oxford UK 
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With development, follows complexity as new technology creates a need for more 
technological innovation, and remedies to be used in connection with those first 
developed. 
Beck promotes the view that the emergence of risk society should be followed by a 
heightened sense of rationality and reflectivity. Instead of being paralyzed or panic-
stricken when faced with risks, we should approach these risks with reasonable thinking 
and reflection in the attempt to cope with them. In Beck’s opinion society as a whole 
should utilize its collective capacity for learning and applying knowledge when faced 
with risks (Bilton et al, 2004, Ch.19).66
5.1.1 - Reflexive modernization and the individualization process
The phase which risk society emerges from was dubbed reflexive modernization by 
Beck. He advances the view that the threats and transformations associated with 
modernity cannot be accommodated within the existing system set out by the industrial 
society. This is due to a deterioration of modern society’s formations of class, 
occupation, sex roles and the nuclear family and also a declination of the preconditions 
for technological-economical progress (Beck, 1994, Ch.1). The transition from 
industrial society’s modernization to the risk society occurs as an undesired and 
compulsory consequence of modernization’s autonomized dynamic (Beck, 1994, Ch.1). 
Therefore, a new phase of modernization arises in which human beings should become 
capable of confronting problems stemming from the technological and economical 
developments (Bilton et al, 2002, Ch.19). However he did not confine the issue of 
having to cope with these new life conditions to that of the collective, but extended the 
discussion to the individual level. He points out that a process of individualization 
occurs when people are moving from a set social of roles of the industrial society to a 
society where we have to re-invent our identities (Bilton et al, 2002, Ch.19). Borrowing 
a term from British sociologist Anthony Giddens Beck says: 
“Individualization means first the dis-embedding, and second, the re-embedding of 
industrial society’s ways of life by new ones in which the individuals must produce, 
stage and cobble together their biographies themselves”. (Beck, 1994, p.13)
                                                
66 Introductory Sociology, Bilton et al, 2002, Palgrave Publishing, London UK 
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Beck argues that in order to cope with the new threats and transformations furnished by 
this second modernity, one must be reflexive and rational (Bilton et al, 2002, Ch.1).
In Risk Society (1992) Beck speaks of conceiving the individualization theory as a “new 
mode of societalization” (Beck, 1992, p.127), a shift or metamorphosis in the relation 
between the individual and society. Within reflexive modernization the individual 
becomes dependent on the labour market, and as a consequence of that, on education, 
consumption, welfare state regulations and so forth. Individuals are thus faced with 
having to produce the biography of their lives themselves, through being self-reflexive. 
This is what Beck refers to as the “risk of the chosen and changed personal identity” 
(Beck, 1992, p.136). Options, possibilities and threats which were once handled within 
the realm of either familial relationships, village communities, or through the 
association with a social class or group is now left to the interpretation and solving of 
the individual themselves (Beck, 1994, Ch.1). 
Beck puts forward the argument that in order to survive one must learn to perceive 
oneself as the “centre of action” (Beck, 1992, p.135). This makes it possible to work 
through the array of emerging possibilities of decision making and arrangement in 
relation to one’s own life biography and identity. 
The individualization theory has been subject to much criticism and Beck therefore 
finds it important to note that he does not think individualization means; “atomization, 
isolation, loneliness, the end of societies or unconnectedness” (Beck, 1994, p.13). Class 
differences and family bonds are not abolished but recede into the background in favour 
of new structures and frames for which to arrange one’s life biography. There is an 
exchange of the traditional commitments and support relationships to structures dictated 
by the labour market and welfare state (Beck, 1992, Ch.5). Beck says that 
individualization entails the disintegration of industrial society’s certainties and 
securities. This disintegration creates a compulsion for people to find new certainties 
and securities for themselves and others. Individualization should not be understood as a 
concept based on the free decision of individuals, because it is a compulsion for people 
to design and stage their own life biography as well as its changing commitments and 
networks. The character of commitments and networks, are dictated by one’s changing 
preferences and different life phases. This takes place under the conditions and models 
of the welfare state, e.g. education system, labour market, labour and social law etc. As 
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such institutions contribute to the shaping of peoples’ life biographies (Beck, 1994, 
Ch.1). Beck interprets this as giving support to the view that with individualization 
follows institutionalization implying that institutions have the ability to shape life 
biographies politically. The shaping, Beck says, occurs ‘invisibly’ as a hidden side 
effect of decisions made within e.g. the educational system and the labour market. The 
implications of this is that every individual is forced to make decisions as the choice to 
not make a decision does not exonerate the individual from the consequences. One has 
to choose one’s own self, social identity and group membership (Beck, 1992, Ch.5). The 
consequences of the shift from industrial society’s modernity into reflexive 
modernization and the new frames or constraints which one has to arrange one’s life 
biography, will at some point inherently lead to new demands being made of the 
educational system and politics (Beck, 1992, Ch.5).  
5.1.2 - Relating the concepts
Within the preceding section we have presented and accounted for three of the most 
cited and disputed concepts developed by German sociologist Ulrich Beck. The theories 
on risk society, reflexive modernization and individualization, we believe are relevant in 
the sense that they may serve as explanatory models of the contemporary society, of 
which we ourselves, as well as individual Danish high school students belong to. This is 
to be understood in terms of the concepts offering elucidation on how this group 
perceives themselves, their surroundings and on how they may be expected to act in 
society. 
Let us examine the implications of the three concepts: this latter period of modernity 
reflexive modernization carries with it several consequences. The individual is placed 
within a social context where both ecological and environmental risks, as well as risks 
induced by technological advances are part of everyday life. The shift from a societal 
structure, based solely on distributive concerns of wealth and goods, to a structure in 
which risks are bi-products of wealth production, causes concern on how to counter and 
manage the possibly negative outcomes. This forces the individual to be reflexive. 
Whereas in industrial society the majority of a person’s life biography was determined 
by social institutions such as traditional gender roles, class divisions and familial 
relationships, it is now within the confines of other institutions and structures, such as 
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the educational system, labour market and welfare state that individuals’ biographies are 
created. The individual must under these circumstances choose their own self, social 
identity and group membership. Thus, the individual is faced with more opportunities 
and choices in the process of creating their own identity. 
In late modern society, youth are also faced with new risks within human rights such as 
the impacts of terrorism. Beck argues that the consequence of these constraints will 
eventually lead to new demands on the educational system and politics. In this context 
high school students, when faced with the burdens of having to constantly revise and 
choose may create a demand for a new mode of thought and operation in education. As 
such one may argue that in order to successfully obtain and preserve the interest of 
students, the curriculum and teaching methods in high schools must take into 
consideration the premises under which the students live. In light of the conditions of 
post modern society technological advances have affected the way information is 
transferred, thus youth are more akin to the modern means of communication. Thereby, 
technology has influenced the way they learn as it may be more relevant to teach human 
rights through the use of the internet and film to engage their attention. 
In addition to this Beck’s emphasis on the mass media and the position it holds in 
defining risks could be argued to have an influence on students’ ability and indeed 
willingness to involve themselves with specific topics and issues in school. Beck puts 
forward the argument that the creation of global media networks and their consecutive 
influence removes individuals from the realm of direct interpersonal contact and opens 
up to a “long-distance morality” (Beck, 1992, p.137). In these circumstances the 
individual is put in a position of potentially having to take a stand. If he or she chooses 
the stance of insignificance then they take on the role of being a “world-shaper” (Beck, 
1992, p.137). As such Beck says world society becomes part of individuals’ 
biographies. This holds the possibility that individuals reflect on the issues they are 
confronted with but also that they may react with indifference, apathy or simply not pay 
attention, in order to counter this massive demand on them for reflexivity (Beck, 1992, 
Ch.5). A scenario could be in the case of high school students where the potential 
argument could unfold itself as follows: it may be on the mass media’s agenda but if I 
choose not to notice it or pay attention to it, it is removed from the agenda again.
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5.1.3 - Criticism of Ulrich Beck
Ulrich Beck’s idea of ‘reflexive modernization’ has its theoretical foundation in Jürgen 
Habermas’67critical account of modernity, which evokes the concepts of practical 
reason and emancipatory reason. This tradition has its roots in the thoughts of the 
Enlightenment and its objective and belief in the liberation of man by ways of 
knowledge (Eds. Bilton et al 2002, Ch.19 & Rustin, 1994). 
Beck’s theories differ from the view of those postmodernists’ who argue that the 
Enlightenment project68 is idealistic; he emphasizes that it is possible for man to apply 
heightened reason, rationality and reflection when approaching risks and science. 
Threats and risks, he states, are real, not merely discursive constructions (Eds. Bilton et 
al, 2002, Ch.19). Beck maintains the tradition of seeking human emancipation through 
modernity and knowledge however, he is sceptical of the negative outcomes of the 
scientific progress. He can be said to belong to the school of critics of postmodernism 
whom accept widespread social change but propose a renewal of social theory to create 
a sociology of post-modernity (Eds. Bilton et al, 2002, Ch.19). In his theories Beck 
focuses on the destructive forces of society created by technological-scientific progress. 
Theorists within the Marxist tradition would most likely object to this disregard of the 
power of capital. British sociologist Michael Rustin69 points out that some of the key 
aspects of threats and risks in ‘risk society’ are driven by the logics of capitalism, not 
technology itself: “Beck’s critique…is directed towards ‘techno-scientific rationality’, 
                                                
67 Jürgen Habermas is a German sociologist, born in 1929. Habermas is one of the most influential and 
often quoted contemporary social theorists and philosophers. He is accused of old European 
ethnocentrism and criticized by several post modern-oriented theorists. Habermas has criticized many 
classical scholars, among them Karl Marx or Marxism in it self, therefore he has been object to a lot of 
criticism himself and many of his own theories has therefore been studied and examined in depth 
(Andersen & Kaspersen; 2000. p.327, 339-340). 
68 ”The period when European thought became concerned with reason, experience, scepticism of 
religious and traditional authority, and a gradual emergence of the ideals of secular, liberal, and 
democratic societies”. “Overall, however, it is equated with a materialist view of humanity, an 
optimism about the possibility of rational and scientific knowledge, progress through education, and a 
utilitarian approach to ethics and society (Oxford Dictionary of Sociology 2005, John Scott & Gordon 
Marshall, pp.190-191). 
“A 18th century philosophical movement based on notions of progress through the application of 
reason and rationality. Enlightenment philosophers foresaw a world free from religious dogma, under 
human control and leading ultimately to emancipation for all humankind” (Eds. Bilton et al 2002, 
p.412). 
69 Michael Rustin is Professor of Sociology at the University of East London. He has published 
numerous works on contemporary social theorists and their works. 
http://www.uel.ac.uk/ssmcs/staff/rustin-michael.htm  May 20th 2007 at 10am
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not to the institutional power of capital” (Rustin 1994, p.9).70 Rustin criticizes Beck’s 
concept of risk as being too abstract and generalized, he feels that Beck fails to take into 
account the influence of oppression, domination and the scarcity of resources (Eds. 
Bilton et al, 2002, Ch.19). In the article ‘Incomplete Modernity: Ulrich Beck’s Risk 
Society’ (Radical Philosophy, 1994) Rustin puts forward the statement that Beck’s 
theories are essentially too idealistic in its foundations. The argument here is that where 
there is legitimacy in the promotion that norms should be acted upon by members in 
society, it is it not the same as assuming that they are the primary source of explanation 
of the social order. The point in Rustin’s argument is that although Beck is taking a 
critical and rational stand towards the project to liberate man through knowledge this is 
predominantly founded on the assertion that norms are the same as social action (Rustin 
1994). Rustin delivers a critique which may be held by many supporters of the Marxist 
conception of history, namely that Beck is wrong to avoid addressing the power of 
capital and the roles that coercion and scarcity play in shaping the social order. In doing 
so Rustin points out that Beck fails to acknowledge the weight of economic structures 
(Rustin, 1994). 
In regards to the opinions of how Beck structures his theories, these differ widely. In his 
article Rustin says: “It is of particular merit of Beck’s work that grounds his normative 
conceptions and programmes in substantive models of social change. When Beck 
discusses modernity and reflexivity one is not left in any doubt about what concrete 
social institutions and practices he might actually be talking”.71 In contrast to this 
Gorm Harste72 says that: “However, he often piles new insights on top of his analyses, 
which may be interesting, but they lack a basic empirical background and a systematic, 
theoretic consideration of the basic concepts”73.  
Summary
                                                
70 Radical Philosophy 1994, vol.67 pp. 3-12
71 Radical Philosophy 1994, vol.67 p.8 
72 Gorm Harste is a associate professor of sociology at Copenhagen University, Denmark who 
specializes in the field of social and political theory. Eds. Andersen & Kaspersen 1996, section viii 
Contributors.  
73 Eds.Andersen & Kaspersen 1996, p.408
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As presented above different scholars have put forward criticism of Ulrich Beck’s 
theories. Michael Rustin is an exponent of neo-Marxism74 and therefore his critique
centres on Beck’s failure to incorporate the powers of capitalism and influence of 
materialistic conditions in his considerations of what constitutes and shapes the social 
world. Additionally he argues that Beck, although belonging to the sociological branch 
which promotes individuals in using rational reason and reflexivity, is in some respect 
too idealistic in the foundations of his theories and their affinity with the idealism of the 
Enlightenment thinkers.  Gorm Harste argues that Beck has a tendency to add insights 
to his analysis while lacking the necessary empirical background for these. Harste also 
addresses Beck’s lack of proceeding systematically in constructing his basic concepts. 
Although these points of critique have been put forward we argue that Beck’s theories 
regarding the latter phase of modernity and the process of individualization still holds 
value in connection to our project. It does so in terms of providing a general model of 
explanation of contemporary society and an account of how individuals in it may be 
expected to conduct their lives. 
5.2 - The Modern
Thomas Ziehe (b.1947) is a German Professor of Culture and Pedagogical Studies at 
Hannover University (Andersen & Kaspersen, 2005, Ch.25).75 Ziehe mainly examines 
the cultural trends of youth and youth culture. He belongs to the tradition of cultural 
diagnosis known from the Frankfurt school (Andersen & Kaspersen, 2005, Ch.25). 
Thomas Ziehe does not see the growing individualization as being a negative 
development. He particularly points out that he does not share the much cited classical 
view on individualization, which refers to the understanding that individualization 
causes narrow-mindedness, loss of values, non-committalness and egocentrism. Ziehe 
thus argues that individualization is not a concept that contradicts social solidarity, 
however; it is a defining characteristic of the modern ‘western’ society.
                                                
74‘ A term loosely applied to any  social theory or sociological analysis which draws on the ideas of 
Karl Marx and Friedrich Engels, but amends or extends these, usually by incorporating elements of 
from other intellectual traditions’. Oxford Dictionary of Sociology, J,Scott & G.Marshall 2005, p. 443-
444
75 http://thomas.ziehe.phil.uni-hannover.de/ May 4th 2007
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5.2.1 - Traditions
People in modern society create their own experiences which may conflict with 
formerly accepted traditions. This means that a modern society defines itself by a period 
of time; society distinguishes between an actual now, a past yesterday, and an unknown 
tomorrow. The world is therefore, constantly being judged based on the knowledge we 
have got and what we are capable of today. Individuals still acknowledge the existence 
of traditions, for instance culture or certain beliefs etc. However traditions do no longer 
apply as exclusive guidelines for conducting ones life. It is important to note that Ziehe 
does not believe that this is the same as rejecting or scorning traditions. However, it has 
become a necessity to explain traditions, their validity is no longer founded in a simple 
‘that is how we used to do it’ as there are many different kinds of traditions and 
perceptions of them. These varying perceptions and understandings will, always 
contradict ideas or values of others.76
Ziehe points out that, traditions will continuously exist in the modern society. However 
traditions will be seen as an opportunity among many others.77 To relate to traditions 
indicates that there are several perceptions on what is positive and negative, which in 
the end can lead to conflicts. 
A modern society has to acknowledge and accept the reality that there are different 
perceptions of traditions. Thus, that there is an existence of different truths and these 
truths can be interpreted differently (Ziehe & Strubenrauch, 1996, Ch.11). Ziehe 
therefore believes that the shared beliefs and traditions in society have to be understood 
on a meta-level; there are some shared interpretations on how to acknowledge the 
different values thereby, together we are sharing the social conventions or manners to 
associate with these values (Ziehe, 1997, Ch.11).
                                                
76 Ziehe, Thomas: ”individualisering som det kulturelt forandrede selvforhold”, social kritik , nr.52/53, 
1997, 
77 Ziehe & Stubenrauch: “Ny ungdom og usædvanlige læreprocesser – kulturel frisættelse og 
subjektivitet”, 1996, forlaget politisk revy. 
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The western Modern’s individualization is not to be understood as an exemplary 
societal model78. Thomas Ziehe does not believe that The Modern is ‘better’ than earlier 
epochs. It is, however under the given circumstances a good starting point for a society. 
He believes that individuals in The Modern society are obliged to be continuous in self-
revision, self-reflection and independent in their choices (Ziehe, 1997). The Modern and 
the individuals living within it are therefore obligated to permanently make 
considerations, including those which contradict our own ideas and values. 
Individualization is in this case, an institutionalized and general perception of certain 
behaviour of the individuals (Ziehe, 1997). Individualization involves a certain way of 
being in society that gives people the freedom and thereby the opportunity to live their 
lives the way they would like to (Ziehe & Strubenrauch, 1996, Ch.11).
Individualization in the Modern is therefore not a concrete form of life. 
Individualization is the general and to a certain extent, the given framework which 
individuals have to act within (Ziehe 1997). Individuals therefore have countless 
numbers of opportunities and possibilities of which they can almost pick and choose as 
they like. A reverse consequence of this is that the growing number of opportunities 
entails a growing number of impossibilities. This is because the increasing potential for 
freedom is synonymous with a demand on the individual to exercise this freedom by 
being constantly reflexive. Freedom is thus understood as the society’s expectation to 
the individual, expressed by Ziehe as; ‘I have to be myself’ (Ziehe, 1997).79
5.2.2 - Norms and Values 
According to Thomas Ziehe, values and norms are far from the same (Ziehe, 1997).
Values are ethical ideas in respect to the individual’s way of living life. Norms are the 
moral rules which every member of society must relate to. Values are dependant on 
lifestyle and individual preferences. Furthermore, values give the individuals meaning 
in life, by connecting the individual with like-minded others and it institutes social-
ethical connections to the ideas of values within a community/gemeinshaft80 (Ziehe, 
                                                
78 The Modern meaning Ziehe’s view on the modern that entails new interpretation on traditions, 
culture, origin, norms and values, society, family, circle of acquaintances etc. This view will be 
elaborated on further on in this section.
79 Emphasis added 
80 The concept of gemeinshaft will be elaborated on in the following section.
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1997). The values that arise in a certain situation of life cannot be compared to the 
normative principles that unconditionally apply for everyone in the society.
The communities or the ‘gemeinshaft’ is post-modern in a twofold understanding 
(Ziehe, 1997); externally they consist of an unlimited scope of commitments which the 
individual can choose to take part in. However, the commitments hold no normative 
authority. Ethical convictions of a certain group or political party cannot be demanded 
of others on a moral basis. To Ziehe it is becoming more important to organize oneself 
in the society. However, this is becoming more complex due to the loss of traditional 
meaning and growing mobility. The scope for one’s commitment is increasing. When 
making commitments, individuals must leave room for the possibility to change their 
mind and to disengage themselves, should they choose to. Ziehe believes that: ‘Who I 
am, who I identify myself with is an undeviating biographical problem.’ (Ziehe, 1997)
The choices that individuals make involve exclusions. According to Ziehe these can be 
divided into soft and hard exclusions. Soft exclusions are exclusions of people whom 
the individual does not know of and whom are out of their ‘reach’. Hard exclusions are 
exclusions of people the individual exclude when defining its community. In this sense 
individualization means that, individuals are able to separate themselves from others. 
5.2.3 - Society/gesellshaft is not the community/gemeinshaft
The terms gesellshaft and gemeinshaft81 are invented by the German sociologist 
Ferdinand Tönnies.82 Parts of Ziehe’s work are inspired by Ferdinand Tönnies therefore 
Ziehe uses his two terms when describing his own theories.
                                                
81 Reciprocity is, according to Tönnies, what binds people together and the interrelationship of 
demands and services is what constitutes the group as a social system. The interrelationship can be 
understood in two ways; as real and organic life, as the essence of the community (Gemeinshaft) or as 
ideal and mechanical structure, as the concept of society (Gesellshaft) (Andersen & Kaspersen; 2000. 
p.47)
Tönnies own description of the two terms:
“All intimate, familiar, exclusive living together, so we discover, is understood as life in community 
(Gemeinshaft). Society (Gesellshaft) is public life, is the world itself. When in community with one’s 
own, one finds oneself from birth connected through good and bad fortune; one goes into society as 
into a foreign country. The youth is warned against ‘bad company’ (gesellshaft), the expression ‘bad 
community,’ however, rings false(Andersen & Kaspersen, 2000, Ch.4).
Looking Out for Human Rights
Group No.6 – 4th Semester, Spring 2007
Page 65 of 116
According to Ziehe individuals are committed to two spheres; firstly the 
community/gemeinshaft with the shared ideas and values, Secondly the area of moral, 
laws and justice. The difference between Gemeinshaft and Gesellshaft is difficult to 
express in English because the English translation does not fully denote the same 
meaning. According to Jørn Falk83 the usual translations are ‘community’ and ‘society’, 
however, these translations do not denote the same distinction between the terms as the 
original ones. 
The community with shared ideas and values is the culture with its form of living life or 
life styles. It is in this particular sphere that the affiliations to the society exist (Ziehe, 
1997). The communities are present to the individuals and are apart of a certain identity 
and lifestyle, thus it is in this sphere individuals constitute their personality. 
The sphere of law (norms) is constituted by the society and individuals have an 
affiliation to this area. In this sphere individuals do not, unconditionally have to identify 
themselves with the issues in society; however they must respect the rights of others. 
This affiliation constitutes the universality of the individual. This universality takes 
precedence over the peculiarity of the life-world.84 The individuals’ connection to this 
sphere institutes the feeling of solidarity that is more abstract (Ziehe, 1997). The 
abstraction compels a perspective distance to each individual and their lifestyles. The 
mentioned distance is reflective. The distance tends to influence individual’s 
relationships or connection to the community with the shared set of values; as 
mentioned individuals are no longer committed to their cultural context (Ziehe, 1997). 
Taken this into consideration there are two rights created which are up to every 
individual; the right to participate and the right to not participate. 
Thomas Ziehe sees the abstract character of the individual in the modern society as an 
advantage and not as a disadvantage. He believes that the opportunity to distance 
oneself is a fundamental concept for solidarity on a higher level which is represented in 
the modern social-state (Ziehe, 1997). The contributions of solidarity in the social-state 
                                                                                                                                           
82 Ferdinand Tönnies was a German sociologist, born in 1855. Belonged to the founding generation of 
sociology and among the founders of the German Sociological Society in 1909 (Kaspersen & 
Andersen; 2000. Ch.4). 
83 M.A. in Cultural Sociology and co-author of ‘Classical and Modern Social Theory’, 2000
84 The concept of life-world ‘is the everyday world of the shared, ongoing flow of experiences – from 
which we constitutes objects and abstracts’. Scott & Marshall; Oxford dictionary of sociology. Oxford 
University Press, 2005.
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are anonymous contributions from citizens who usually do not know each other and are 
not obliged to understand each others lifestyles. The society is not the same as the 
community. However it does oblige individuals to contribute to an abstract solidarity 
with the others, who do not necessarily have to be a part of their specific community. 
Individuals learn how to commit themselves and how to distance themselves. This is 
what signifies individuals as citizens in the modern social-state. The individual learns 
how to distinguish between the affiliation to the community and between the social 
commitments. In this way individuals are able to maintain the ability to commit 
themselves but also the ability to reject the commitment (Ziehe, 1997)
Ziehe does not see identification and dissociation as opposites. He sees it as changing 
perspectives that are there at the disposal of the individual. Everyone has to recognize 
oneself as an individual in the community and as an individual in the societal context 
(Ziehe, 1997). 
In the previous section we have presented and accounted for concepts developed by 
Thomas Ziehe. His theories revolve around the phase of post-modernity in which he 
refers to as The Modern and the consequences that this societal form has for the shaping 
of people’s lives. Ziehe has dedicated much of his efforts to the specific area of youth 
culture and therefore we find his works to be of particular relevance to our project, since 
it involves Danish high school students. In the following section we will discuss how 
Ziehe’s thoughts relate to the aforementioned population group and the possibilities in 
educating them in human rights issues. 
5.2.4 – Individualization in relation to Human Rights
The fact that there are different perceptions of traditions can lead to many conflicts. The 
conflicts can occur between many types of people from different generations but also 
within generations, even though one may tend to believe that people within the same 
age group may share some common beliefs. Taking into consideration that the 
population of the modern society consists of several different generations, people with 
very different standpoints in life (e.g. political, religion etc) thereby hold many different 
perceptions of traditions. The different backgrounds and lifestyles can cause people to 
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question and misinterpret the choices of others which can lead to both conflicts between 
individuals and to bigger societal problems. One example could be the conflicts arising 
from the demonstrations in favour of saving ‘Ungdomshuset’ in Copenhagen. This is an 
example whereby, young people demonstrate and reject the government’s decision 
because their perceptions of their rights differ. Another example showing that people 
interpret traditions differently can be seen in the debate in the Danish public of whether 
or not women should be allowed to wear a headscarf (hijab) in class. When connecting 
the different perceptions of traditions to the interpretation of human rights, frustration 
may arise within the different groups in society. Especially when dealing with the 
fragile subject of human rights and to some extent, the sympathy with others in more 
unfortunate positions. One could imagine that many discussions and different opinions 
will occur when questioning if youth should be interested in human rights. To avoid 
frustrations and conflict, people will have to, as Ziehe argues, acknowledge and accept 
that people are different and have different sets of values and lifestyles and thereby 
relate to traditions differently.
As mentioned Ziehe argues that, young people are constantly obliged to make 
considerations and choices which form their way of living. When young people choose 
not to be active or interested in human rights they have most likely made a choice and 
thereby consciously decided that human rights are not important to them. To influence 
the choice of young people, society will have to continuously put focus on human rights 
so youngsters unavoidably will have to consider the basis for making such a choice and 
thereby question their decisions. 
Values can be closely linked to the above; people perceive different values which again 
can lead to conflicts. Norms on the other hand are a given societal commitment the 
individual has to take part in. If human rights were a given norm then youngsters would 
have to engage themselves in human rights as it would be demanded. 
Values are a term that leaves certain decisions, actions etc. up to the individual; the 
relationship to human rights is therefore up to the individual or the gemeinshaft the 
individual is taking part in. It is not a norm that one should be concerned with human 
rights and individuals are not being judged if they are not committed to a human rights 
organization or simply not interested in human rights. They have the right to say no and 
thereby not take an interest in for instance human rights. The fact, according to Ziehe, 
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that youngsters will practically always (in respect to values) have the opportunity to 
engage themselves or not. When they are not engaged in the issue of human rights then 
they are excluding the people that are living under circumstances which may be against 
the human rights conventions. This is a choice youngsters have to make and given the 
above mentioned they have the right not to, which must be accepted by others. 
When taking the hard and soft exclusions into consideration it is easy for individuals to 
exclude for instance other groups of people who suffer from; for example forced female 
circumcision or torture because they are not a part of their life and do not have an affect 
on their life (soft exclusions). Hard exclusions are far more difficult for youngsters as it 
will have an affect on their community/gemeinshaft.
To avoid the possible conflicts that are outlined in the above people must, as Ziehe 
argues, be open to the opinions, perceptions, traditions and political standpoints of 
others. Being open to other people’s world is as mentioned, a character of 
individualization in the ‘western’ Modern world. 
5.2.5 – Criticism of Thomas Ziehe
Thomas Ziehe is highly regarded within youth sociology due to his vast studies of the 
learning processes of youth and his works on pedagogical procedures. However it is 
vital that we reflect critically on his theories.
We have therefore decided to compare other social theorists’ views on the increasing 
individualization and freedom. Thomas Ziehe is inscribed in what some would call “the 
individualization sociology” which is also presented by Ulrich Beck and Anthony 
Giddens. This implies that people have become more culturally independent and free of 
traditions as discussed above, and thereby individuals have to choose how to live their 
own lives. People are increasingly freeing themselves from various traditions and 
culture, which gives the individuals the freedom to create their own lives and break 
from their social heritage. Many scholars criticize the modern society, especially the 
tendencies and life styles of young people. This view can therefore be seen as opposing 
Thomas Ziehe’s positive and optimistic view of individualization. 
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It is mainly classical scholars85, who criticize today’s youth culture and 
individualization; one explanation could be that they feared what the modern industrial 
society would bring. Another argument could be that when the first signs of 
individualization emerged the academical field was in doubt of how to address this 
societal change and did not know how this tendency would develop in the future. 
Critic’s of the individualistic tendencies are for instance Max Weber86, Ferdinand 
Tönnies87 and to a certain extent Jürgen Habermas.  
Common for Tönnies’ and Weber’s theories is that they all see the solidarity and the 
traditional family bonds as the background for the existence of society. They believed 
that if the freedom of the individual increases, the relations to the traditions will 
eventually decrease, such a movement would result in destruction and dissolution of 
society (Andersen & Kaspersen, 2000, Ch.6 & Ch.4). Habermas (as Ziehe) discusses the 
positive side of the increasing freedom of the individual in the modern society. 
However, his concerns appear as he believes that the egocentric actions and interests of 
the individual will undermine the communicative actions of the individuals (Andersen 
& Kaspersen, 2000, Ch.21).
The criticism presented here is, as mentioned reactions to the concept of 
individualization and its societal consequences. Elements of it also opposes Ziehe’s 
positive stance towards individualization but it cannot be said to be explicitly developed 
critique of his theories and work. The fact that many of the scholars, who view the 
increasing freedom of the individual as negative, are from a different time period where 
the societal structures were a lot different from how it is today, which makes it difficult 
to discuss the different arguments. 
Chapter Summary
                                                
85 That being scholars who have been leaving their stamp on sociology as perceiving sociology as an 
independent academic discipline (Andersen & Kaspersen, 2000, Ch.1)
86 Max Weber was a German scholar, born in 1864. He belongs to the founding generation of sociology 
and was one of the founders of the German Sociological Society which was established in 1909. 
Weber’s sociological arguments spread to the Frankfurt School. Weber inspired several historical 
sociologists and had a indirect influence on the classical German sociology of knowledge (Andersen & 
Kaspersen, 2000. Ch. 6). 
87 Ferdinand Tönnies; see section on Gesellshaft and Gemeinshaft. 
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As presented in the introduction to the theory chapter the aim is to answer in which 
ways Ulrich Beck’s and Thomas Ziehe’s theories on late modern society and 
individualization hold relevance when developing human rights educational material. 
Through the examination of Ulrich Beck’s and Thomas Ziehe’s theories on 
contemporary society and the process of individualization, which they argue is 
characteristic of this time period, we put forward our claims on how the issue of human 
rights will be received with high school students and how it will be perceived and 
managed by this group. We will now outline the conclusions we have reached. 
In very brief terms we claim that the theories and concepts revolving around 
contemporary society and the societal form individualization are relevant in developing 
human rights educational material. They serve as explanatory models of contemporary 
society and its conditions of human existence. Understanding the implications these 
societal structures have for the relations between individuals, their way of perceiving 
the world and the way they make life choices is essential to our project. It is so since 
one must take these factors into consideration when developing appropriate human 
rights educational material. Whether or not Ulrich Beck’s and Thomas Ziehe’s societal 
diagnoses are coherent with the lives of this group and correlates to their discernment of 
the world, still remains to be empirically examined and tested. The testing and 
exploration of the validity of the presented theories and concepts will be undertaken in 
our section Analysis.
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6 - Analysis
In the following chapter we will correlate our empirical findings with two aspects of 
Ulrich Beck’s concept risk society. Firstly we will examine technological developments 
and its production of risks. This section is dealing with considerations made by the 
focus group interviewees on the topic of increased surveillance and monitoring of 
individuals in society. Secondly we will focus on the mass media and its influence on 
individuals in reflexive modernity and the potential risks implicit in media’s exertion of 
influence. The topics dealt with in this section are the use of media as teaching aids, the 
teachers’ perception of media’s effect on the attitudes of high school students. We will 
also examine students’ own considerations of the use of media in education. By 
examining selected interview extracts we will demonstrate to which degree the concept 
can be corroborated or rejected.  
We take our point of departure in a graph illustrating the increase in internet 
connections in private households over a 12 year period. 
6.1 - Media
The graph 4.1.7, in the appendix88 illustrates the increase of internet connections in 
private households from 1994 to 2006.  In this twelve-year period there has been an 
increase of approximately 75 % - percentage. This demonstrates a growth in the access 
to information through media in Danish households, in this particular case the internet 
media. Although it is evident that access to this source of information has increased we 
cannot make any contentions on what the specific usage of the internet entails.
However, we do argue that the internet in its capacity as a worldwide media does 
influence the users and the possibility of available information, as a key source.  
If we turn our attention to the interview findings, we have identified several statements 
that support the claim that media has gained increased influence with in the sphere of 
the educational system. 
                                                
88Appendix 4.1.7 – Internet connections in Danish households
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In the first teacher interview conducted, regarding the question of how the teachers view 
the of employment internet material in classes, the teacher replied: 
“”Ja selvfølgelig og specielt hvis det er næsten gratis så er det jo godt, eller hvis det er 
noget som er tilgængeligt på nettet og vi kan printe selv. Nu har vi efterhånden rigtig 
gode printfaciliteter. Vi bruger da meget Center for Menneskerettigheders ting og jeg 
har da brugt det meget i undervisningen. Det ligger på nettet.”89
The point in this statement supports the abovementioned claim that internet usage is 
growing. This creates a foundation for arguing that media is gaining influence. 
On the topic of the types of teaching aids employed in classes, the second teacher 
interview with Malene Friis90 adds substance to this argument;
“… hvis jeg skulle undervise i det igen så ville jeg bruge nettet mere, jeg har ikke brugt 
nettet så mange gange. Man kunne ikke bruge nettet ret meget for 6 år siden…91”
The interviewee touches upon the issue of the internet as being a relatively new source 
of information, and acknowledges its capacity to provide information in stating that she 
would like to include the use of internet sources in the future to a higher degree than she 
has done previously.
Within the focus group interview the topic of internet usage was also discussed. It was 
apparent that the participants were familiar with the internet to a high degree. The 
discussion also included aspects of the negative outcomes that may arise with the use of 
the internet, thus making a link to Beck’s theory of risk society. The issue addressed in 
the interview was the case of Google Inc. whom stores information of the internet 
behaviour of private users and there creates the possibility of disclosing this information 
to private owned companies and governmentally controlled organs.
In the following statement a reflection was made towards Stasi, the intelligence agency 
in the former Deutsche Demokratische Republik (DDR),92 in relation to the issue of 
                                                
89 Yes, of course and especially if it is practically for free, then it is a good thing, or if it’s something 
which is available on the net [Internet] and we can print it ourselves. By now our printing facilities are 
quite good. Vi make extensive use of the material from the Centre for Human Rights and I’ve used it a 
lot in classes. It’s available on the net [Internet].” 
90 Appendix 2.2 – Transcription of interview with Malene Friis
91 ”..if I had to teach it once again, then I would use the net [Internet]more extensively. I haven’t made 
great use of the net. It was not possible to use the net to a large extent six years ago.”
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countering acts of terrorism. Stasi is referred to, by a student, as exemplifying a ‘Big 
Brother’ society, i.e. a society with extensive surveillance of its citizens:   
3:”sådan noget overvågningssamfund og sådan noget, så kan man sige at hvis man ikke 
gør noget forkert, så gør det jo ikke noget hvad politiet ser for det er jo helt normalt... 
… hvis man nu sidder og undersøger en masse om bomber i skolen [på Internettet] fordi 
man har et projekt om det, så tror de måske at man sidder og laver bomber, ikke.”
1: ”man skal passe på fordi der er jo også folk der har interesse i at se de der 
terrorting, hvordan det er fx det er ikke fordi de selv vil være terrorister jo. Sådan en 
som mig jeg kunne godt finde på at gå ind og se på hvad der sker, hvad de siger og 
sådan noget [På potentielle terror-relaterede hjemmesider].”
3: ”det skaber sådan et Stasi-samfund og det er jeg ikke vild med, at det ville være i 
nogle arkiver hvad vi sidder og laver og ser på [Internettet] og sådan noget.”
6: ”men man kunne havne inde på en forkert side og så kunne politiet se det og så kunne 
man blive anholdt. Og man ville fra starten ikke ind på den side, så ville det måske være 
klamt at blive overvåget på Internettet. De skulle kun gøre det hvis de har mistanke til 
noget.”
3: ”man ville jo kun blive anholdt, hvis det er at man er inde på siden flere gange og 
sådan noget. Det tror jeg ikke jeg ville have noget imod [At offentlige og private 
myndigheder har adgang til deres information].”93
                                                                                                                                           
92 German  Deutsche Demokratische Republik, or Ostdeutschland,   former country (1949–90) that 
constitutes the northeastern section of present-day Germany (q.v.) Encyclopædia Britannica 
93
”This kind of surveillance society and stuff like that, then you may say that if one is not doing 
anything wrong, then it doesn’t matter what the police see because what one is doing is perfectly 
normal... …if one is researcher a lot on bombs for school [on the Internet] because you’re doing a 
project on it, then they might think that you’re making bombs right? 1: you got to watch out because 
there are also people who have an interest in looking at those terror-things, e.g. what’s it about, e.g. it 
is not because they themselves wants to be terrorist. A person like myself could actually think of 
entering to experience what is going on, what they are saying and things like that [on potentially 
terror-related homepages] 3: It creates a kind of Stasi-society and I am not profound of that, that it 
would be in some archives what we sit and do and looks at  [On the Internet] and those kind of things.
 6: But one could end up in a wrong page and the police could see it and then you could get arrested. 
And it was not even then intention from the beginning that you wanted to enter this page, then perhaps 
it would be nasty to surveillance on the Internet. They should only do this if they had fair grounds to do 
so. 
3: One would only be arrested, if it is so that you access the page several times and things like that. I 
don’t think I would hold anything against that  [that public and private authority have got access to 
their behaviour]
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In the above discussion amongst the focus group interviewees, we identify statements 
that can be related to Beck’s theory on risk society. A recurring theme is the 
considerations users may have when accessing the internet; there is the potential risk 
that one’s activity on the internet may be monitored, secondly there is the risk that one 
may become a suspect of committing criminal acts, in this case acts of terrorism. This 
discussion shows that the high school students are able to reflect on possible negative 
outcomes of using technology. Another aspect of the discussion is that we can identify a 
degree of tolerance with two of the interviewees, towards monitoring internet activity if 
it may contribute to prevent or solve acts of terrorism. This can be seen as an instance of 
the interviewees’ capacity to reflect on complex and contemporary problematic, which 
we argue constitute risks and thereby support Beck’s theory on one characteristic of risk 
society. 
It was also apparent in this regard that the interviewees shared similar experiences and 
attitudes once the discussion took a turn from cyberspace and towards the physical 
society. Their concerns were once again related to the increase in the technological 
development e.g. the case of surveillance in public spaces, as the following quotes 
indicate;  
3:”… teknologien har jo udviklet sig rigtig meget ikke, man er begyndt at kunne 
overvåge med satellitter og sådan noget, ikke. Jeg tror måske at de er overskredet lidt at 
de overvåger lidt for meget engang imellem. 
6:… jeg synes det er ubehageligt. Jeg arbejder nede i en DSB kiosk og jeg har talt 
overvågningskameraerne og der er 45 overvågningskameraer i vores kiosk hvoraf 20 af 
dem er rettet mod mig og jeg ved ikke hvad de skal gøre godt for…? 
3:… overvågning, det hjalp jo i det der CCTV i London for at forhindre bomben i 
metroen og jeg tror at… Nu ved jeg også at der er overvåget her ved Nørreport og 
sådan noget, ikke. Det ville lette en opklaring hvis der var sådan noget overvågning.94”
                                                
94
“…well, technology has developed a lot right, it’s become possible to monitor with satellites and 
stuff like that,right. I think that maybe they’ve crossed a limit a little bit, that sometimes they conduct 
too much surveillance. 6: …i think it’s uncomfortable. I work at a DSB kiosk and I’ve counted the 
number of surveillance cameras and there are 45 surveillance cameras in our kiosk, 20 of which are 
pointed towards me and I don’t know what good they do…? 3:…surveillance, it made a difference with 
the CCTV in London to prevent the bomb in the subway to go of and I think that…I also aware that 
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As mentioned in regards to the use of internet, once more we identify a degree of 
tolerance towards the use of surveillance for security purposes. There seems to be a 
well-established awareness among the interviewees regarding being monitored and this 
awareness has an impact on their actions. The relation to Beck’s theories is the point 
that following an increase in technological development, risks arises which requires 
heightened reflexivity of individuals on their behaviour in contemporary society. 
Regarding the role and influence of media as teaching aids in high school, the 
interviews have indicated two points. First point being that, audio-visual aids such as 
documentaries and films are well functioning tools in capturing the attention of high 
school students in classes. Hence, we argue that media as educational tools contribute to 
shaping high schools students’ understanding. The second point is that the teachers’ 
considerations indicate that media has gained increasing influence vis-à-vis the 
technological advances in this field. 
In the following statements Malene Friis convey her positive experiences with 
employing these types of media in her classes;
”… så har jeg egentlig haft ret stor glæde af og bruge en tv udsendelse, altså med 50 
året for FN menneskerettighedserklæring der i 98 (1998). Der lavede DR en tv-
udsendelse om menneskerettigheder som er ret god syntes jeg fordi den… dels er der 
noget dokumentar omkring det historiske baggrund meget med fokus på holocaust, men 
inden da er der nogle kunstnere der har lavet forskellige små animationsfilm eller 
skulpturer over hver af de rettigheder som er i erklæringen, og det syntes jeg eleverne 
har glæde af….95”
”… altså jeg bruger mere og mere fiktion selvom det er lidt farligt, fordi de hele tiden 
kan relatere til det. Den film gjorde virkelig meget indtryk på dem…”96
                                                                                                                                           
there is surveillance at Nørreport (station) and places right. It would aid an investigation if 
surveillance is present.”
95“I’ve actually benefited a lot from using a TV-program on the 50th anniversary of the UN Human 
Rights Declaration back in ’98 (1998). DR did a program on human rights which I think is quite good 
because it is…there is part documentary concerning the historical background, with a focus on the 
Holocaust, but before that part there is a segment with different artists who have created short 
animations or sculptures relating to each right included in the declaration and I think that the students 
benefit greatly from…”
96“…well, I use more and more fiction, even though it can be a bit dangerous, because they [the 
students]can relate to it over and over. That film really made an impression on them…”
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Gorm Gunnersen97 also added a comment on the usage of film media in classes and the 
positive response of students; 
”… Jeg har de sidste par omgange jeg har undervist i det der har jeg brugt dommen i 
Nürnberg… altså både domsudskriften og den amerikanske film… fra 1961…sort hvid 
film, de bliver dybt optaget af den…eleverne..”98
On the discussion of whether media influences the students’ perceptions and attitudes 
Gorm Gunnersen gave the following reply:
”Selvfølgelig har de det [medierne har indflydelse], der er ikke nogen tvivl om det. 
Historieundervisningen foregår jo ikke i et vakuum på den måde. Men det 
[historieundervisningen] giver til gengæld en ramme om, at få det sat ind i nogle 
konkrete sammenhænge, få nogle eksempler, få nogle historiske paralleller man kan 
drage ind og trække på. Man kan da godt mærke at de der paralleller ikke altid er lige 
velvalgte, men indimellem fungerer det og så bliver de[eleverne] tvunget til at 
argumentere og det er jo det der er godt.”99
The focus group interview also contains statements that support that the use of audio-
visual media is well received with young people; 
1:”… som sagt, dokumentarprogrammer det lærer man meget af, synes jeg.
8: ja, film i det hele taget, levende billeder.
1: så lever man sig ind i deres situation.
3: jeg tror også at den nemmeste måde at få fat på de unge på, er igennem fjernsynet 
eller film.”100
                                                
97Appendix 2.1 – Transcription of interview with Gorm Gunnersen
98“…the last couple of times I’ve taught it[human rights]I’ve incorporated the Nuremberg trials…the 
transcriptions of the sentences and the American movie…from 1961…a black and white picture, 
they’re completely taken with it…the students…”
99”Of course they are, there’s no doubt about it. It is not as if history classes take place within a 
vacuum. But it provides a framework, putting it in concrete relations, getting some examples, getting 
historical parallels that one can draw on. One does notice that the parallels are not always equally 
appropriate, but on occasion it works and then they are forced to argue their case and that’s the good 
thing.”
100“…as mentioned, I think that documentaries are very educational. 8: ... yes, generally films, live 
images… 1: in that way you’re able to put yourself in the position. 3: I think as well, that the easiest 
way to come across to young people is through television or films.”
Looking Out for Human Rights
Group No.6 – 4th Semester, Spring 2007
Page 77 of 116
We argue that all of the abovementioned statements serve as support to Beck’s theory 
on the growing influence of media, in shaping individuals’ understandings and 
perceptions of given issues in contemporary society.  
Another aspect of Beck’s theory on media revolves around the risks related to media 
use. There is the risk of specific issues gaining overexposure in the media. The negative 
outcome of this has two dimensions; firstly the ability of media to create a long-distance
morality in its recipients and users. This entails that whilst media may introduce 
individuals to a certain problematic, it does not necessarily, compel individuals to take a 
stand on the issue. This is due to the absence of direct contact, what Beck refers to as 
long-distance morality. Secondly if individuals are bombarded with information on a 
particular topic by media, according to Beck, there is the risk that the individual may 
react with indifference towards the subject. Media thus has the ability to affect 
individuals’ level of interest and empathy towards issues. 
Within the focus group interview the discussion touched upon the subject of whether 
repeated media coverage of human rights created indifference in the students. Hereby 
we will now present some of the statements given by the students participating in the 
focus group interview; 
6:”Altså i perioder snakker de jo helt vildt meget om det[menneskerettigheder], så kan 
man godt sidde sådan lidt; ej nu igen, det sagde i også i går og sådan hvis de bare 
bliver ved med at sige det samme og det samme igen.”
9:”Det kommer an på hvordan de bringer det frem, altså hvis de bare snakker om det i 
to minutter tænker man at det nok ikke er så vigtigt…”
4:…På den anden side kan det godt virke lidt mere ligegyldigt, fordi det bare er der 
hele tiden. Det er lidt svært.
8:”Sådan to minutters indslag i tv-avisen rør mig ikke særlig dybt altså, det er mest 
overfladisk. Det andet er bare sådan lidt overflade, og så kommer der bare noget om 
kongehuset efter, det rør mig ikke. ”101
                                                
101“Well, there are periods where they really talk a lot about it [human rights], then it kind of makes you 
go: oh no, not again, that’s the same thing you said yesterday, and stuff like that if they keep repeating the same 
stuff again and again.9: “It depends on how they present it, I mean if they only discuss for two minutes, then you 
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The overall consensus that can be identified is that the students feel that if human rights 
are mentioned often, but briefly within media, then their attention has not been captured. 
We argue that this supports Beck’s theory that media may shape and determine the level 
of interest and empathy that individuals donate to the issues presented to them by 
media. 
If we examine the statements of interviewees 4, 8 and 9 we find that the students also 
argue that more in depth media coverage of human rights can affect the level of interest 
in a positive direction;
4:”Jeg synes at det virker mere og mere troværdigt når det sådan kommer op hele tiden 
og der hele tiden kommer nye ting og det hele tiden bliver værre og værre og værre.
9:”Det kommer an på hvordan de bringer det frem, altså hvis de bare snakker om det i 
to minutter tænker man at det nok ikke er så vigtigt, men hvis det er sådan noget stort 
noget så tænker man mere over det.
8: Jeg så noget om det der Darfur i 21 søndag tror jeg at det hedder, hvor de også 
relaterede til det der Rwanda da der var det der folkemord. Det synes jeg var rigtig 
godt, det var sådan en time hvor man kunne snakke om det, komme dybt ned i det.102
6.2 - Reflexivity
As presented and outlined in the theoretical chapter, the concept of reflexivity refers to 
psychological and social processes which occur internally within the actor and 
externally in an attempt of incorporating social identity with his/her surrounding 
society. According to Ulrich Beck, the need for reflexivity has emerged because of the 
changes in society, which has moved from a manageable environment to an increasingly 
complex environment. This complexity is, as mentioned in the theory section, among 
                                                                                                                                           
think that’s not really important…”4:”On the other hand it can seem a bit trivial, ‘cause it’s just there all the time. 
It’s a bit tricky [the problematic].” 8:”Two minute reports in the news broadcast doesn’t affect me very deeply, 
it’s mostly superficial…the other stuff is just sort of superficial, and then it’s followed by something on the royal 
family, I’m completely indifferent towards that.” 
102”I think gives it [the human rights issue] more and more credibility when it’s addressed repeatedly 
and new aspects are added and it keeps getting worse and worse.” 9:”It depends on how they present 
it, I mean if they only discuss it for two minutes, then you think that’s not really important. But if it’s something 
huge then you think about it more.”8:”I saw something on Darfur, on 21 Sunday, I think it’s [the program] called, 
where they also related it to Rwanda and the genocide that occurred at that time. I thought that was really good, it 
was an hour where you discussed it, and really went into depths with it.” 
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other things caused by the scientific and technological developments and mass media, 
whose size and audience has grown extensively since the beginning of the Modern.      
The process has to do with an internal revision and concern with how the individual 
adapt into society and how he or she manages information. Moreover, though where the 
actor positions him or herself in accordance with the arising complexity. This phase of 
consideration and revision is the process of reflection.  According to Beck, the aim of 
this process is to aid the individual in achieving a heightened sense of rational reasoning 
and managing the complexity of living in risk society. 
The use of the concept reflexivity is founded in the aim to comprehend and highlight 
characteristics within individual actors. Thus it serves as an explanatory tool to 
understanding the considerations and assessments that actors make. In this analysis we 
will use the concept as a part of the process to either falsify or validate our scope of 
research.  
In the focus group interview we came across many interesting remarks and 
considerations. One of the focus group interviews discussions revolved around the issue 
of freedom of expression, the participants remarked that talks on religion and especially 
religious symbols are often related to ignorance and prejudices. This stimulated the 
participants to consider how to counter the aforementioned problems of ignorance and 
prejudices; One participant states’ that: 
“At man fik et indblik. For når man er så mange forskellige kulturer som vi er her i 
Danmark så er det vigtigt at man får et indblik i de forskellige[kulturer]. Det synes jeg 
faktisk ville være en rigtig god ide.”103
Another participant picks up the discussion and specifies by stating that; 
“altså, jeg mener at hvis man har viden om forskellige ting, så har man ikke de samme 
fordomme som hvis man ikke havde den viden. Så det hjælper også at man får viden.”104
                                                
103 “That you got an insight. Because if you consist such a lot of different cultures, as we are here in 
Denmark, then it is important, that one gets an insight in the different [cultures]. I actually think that 
would be a really good idea.”
104 “…well, I think that if one have got knowledge on different things, then one does not have the same 
prejudice as in the case where one does not have this kind of knowledge. So, it helps as well to get 
knowledge.”
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These considerations point to several issues, however in order not to overinterpret it is 
important to refer back the context of these participants. The students are enrolled into a 
formal education, which we argue to some extent influence their outlooks. Gaining new 
knowledge is the core objective of the three years of (intensive) high school studies, and 
therefore general considerations on gaining knowledge is in itself not a significant 
statement. However when viewing the statements in the context of the concept 
reflexivity we argue that this indicates that the students are able to reflect on a given 
issue or complex problematic e.g. racism or religion. This leads us to the deduction that 
students undergo internal processes in which they verify, evaluate and assess, hence 
they reflect on the information input that they are subjected to.      
In this regard, it is of great importance to consider the surrounding environment of the 
participants, as we argue that the process of reflexivity is influenced by the society. A 
minor insight is provided by participant number four who state that; 
”Jeg synes at det er fedt at vi har så mange forskellige kulturer og mange forskellige 
nationaliteter. For eksempel her på Avedøre Gymnasium har vi mange forskellige 
nationaliteter og kulturer, man kan lære rigtig meget af andre nationaliteter. Det synes 
jeg sgu er fedt, altså”105.
In this statement the student conveys his perception of the particular high school he 
attends, as being multi-cultural. We argue that this shows an ability to recognize and 
reflect on a societal condition; that at his particular high school several cultures and 
nationalities are represented. In his view this creates the opportunity to gain knowledge 
on the different cultures. This, we argue, is one of many characteristics of a complex 
society hence there is a need for individuals to be reflexive. 
In one of our teacher interviews we came across a quite an interesting event which takes 
place at the high school of Avedøre; 
“… Nogen af dem gymnasieeleverne har faktisk lavet en klub på skolen der hedder 
Dialog for Indvandrere & Danskere, for vores elever er jo vant til at gå i folkeskole 
sammen, når de kommer i gymnasiet bliver det svært, det sociale fordi de så 
                                                
105 ”I think it is great that we have so many different cultures and many different nationalities as well. 
For an example here at Avedøre Gymnasium we got a lot of different nationalities and cultures, one 
can learn a lot from different nationalities.”
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identificerer sig utroligt meget med deres egen kultur. Det er fester og det er drikke og 
der er næsten aldrig nogen parforhold på tværs af grænserne, det er meget meget 
sjældent. De har så lavet sådan en klub for at snakke, sådan bare lidt uformelt hvor 
man kan komme og snakke om hvad som helst, det har ikke direkte noget med 
rettigheder at gøre men så alligevel. Fordi sidste gang diskuterede vi det, om man 
havde ret til at have tørklæde på. Altså den diskussion der har været omkring om man 
må være dagplejemor og have tørklæde på. Og der skulle de dele sig op i dem der var 
for og imod og dem der ikke havde nogen holdning. Og så skulle de tage den modsatte 
holdning af hvad de i virkeligheden havde, og så skulle de forsvare det modsatte. Men 
det er jo også meget praktisk, det er ikke specielt teoretisk.”106     
In relation to the student based club ‘Dialog for Indvandrere & Danskere’, we 
acknowledge that this is the teachers’ interpretation of the function of the club. However 
she considers it to be an example of actions that the students take in order to counter and 
understand the diversities and complexities that are present in their everyday living. 
This is once again an aspect of society which requires them to be reflexive.
Shifting our focus to the teacher perspective Gorm Gunnersen provides an interesting 
perspective in regards to the increasing complexity of society and the subsequent 
requirements which arise from the complexity; 
”Det her er jo ikke en helstøbt bog det er forskellige indlæg. Der er noget der tyder på 
at I har 5 år til at lave den. For om 5 år så er den her for kedelig.”107
The context of the interview is a discussion of the current educational material which 
the teacher himself employs in class. In this regard he reflects on the demands to 
                                                
106 “…Some of them high school students have actually made a club at the school which is called 
Dialog for Indvandrere & Danskere, since our students are used to be together in primary school, but 
when it comes to the high school it becomes difficult, the social aspect because they strongly indentify 
themselves with their own culture. It is in regards to the parties and drinking [culture] and there are 
hardly ever any couples across the borders, that is very seldom. They then made this club in order to 
conversate, in a kind of informal manner, where one can enter and talk about anything, it does not 
specifically relates to Rights as such but then again. Because last time we discussed it, whether it is a 
right to were the scarf. Thus the discussion that have been present regarding being a pre-school 
teacher and if s/he could were the scarf. And in this part they were asked to devide themselves in for 
and against and those who did not have an opinion as such. And then they were asked to take upon the 
opposite view point of what they had in reality, and then they should defend the opposite. But this is 
highly practical, not really theoretical.”
107 This is not a all comprehending book, it is constructed with different contributions. There is 
something that indicates that You guys have got 5 years to create it. Because in 5 years time this is too 
boring”.
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educational material. The interesting point is, according to his experience, the material 
has a life expectancy of approximately five years.  This consideration supports our 
theoretical claims that actors must constantly revise and reflect in order for them to stay 
updated on various issues, debates etc. An indicator of this demand for the material to 
be up to date and current is seen in the following reply by Gorm Gunnersen on the topic 
of student interaction when discussing human rights; 
”Det er meget når der er en aktuel sag så koger det jo over. Hvor voldsomme indgreb 
skal man lave i terrorbekæmpelsens navn. Hvor frihedsrettighederne kommer på en 
prøve, det er sådan nogle tilfælde.… de har været meget hurtige til at gå fra 
rigsdagsbranden til at komme over i sådan nogle ting. Hvor de har fanget nogle ting i 
den aktuelle debat. Det der er bedst i hvert fald i 1-2. G er at man tager afsæt i 
nogle…kritiske spørgsmål.”108   
Specifying his reflection he continued;
”Abu Graib var jo virkelig… de har været meget hurtige til at gå fra rigsdagsbranden 
til at komme over i sådan nogle ting. Hvor de har fanget nogle ting i den aktuelle 
debat.”109
In our interviews it has also become apparent that the teachers support and promote that 
the students develop the ability to be reflective and critical. This is especially evident in 
the following statement:  
”Jeg tror de gør det selv relaterer til menneskerettigheder…det er i hvert fald et af de 
steder i undervisningen…et eller andet sted henne så, så når man har smækket de her 
folkemord i hovedet på dem og fortalt dem at det er sådan nogle som dem selv der har 
gjort. At de er i stand til at se at de mennesker som…Det synes jeg også er en ekstremt 
vigtig del af det, af det man gør når man underviser i menneskerettigheder, det er at 
have en form for forståelse for bødlernes motiver og se at der ikke så langt til at gode 
                                                
108 ”There is a lot interaction when a current case is on, then it boils up. How strict regulations one 
should create in name of the fight against terror. When the rights of freedom are put to test, in these 
kind of cases... They have been very fast in moving from the fire that burned down the German 
parliament into these kind of things. Where they have caught up on issues in the current debates. In 
best case I 1st and 2nd G. it is when take your starting point in a set of critical questions”.
109 “Abu Graib was real… They have been very fast in moving from the fire that burned down the 
German parliament into these kind of things. Where they have caught up on issues in the current 
debates.” 
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offentlige embedsmænd og højtuddannede folk også kan gå hen og blive bødler. Hvad 
er det for et forsvarsværk der skal til for at man undgår selv at blive, hvad er det for 
nogle værdier man nødvendigvis må holde fast i… …men et eller andet sted kan man 
ikke bære bare at få smækket folkemordet i ansigtet.”110
The teachers’ consideration points to an insight beyond the mere aspect of reflecting 
information but also being able to comprehend and contextualize information. 
Another example that supports the point of reflection on the actuality of events; 
”Nogen af dem har svært ved at syntes at Danmark er særligt interessant. Men jeg tror 
det er fordi de regner med at de har de rettigheder, nogen af dem er ved at forsvinde 
eller blive afgrænset men det er nok fordi at de syntes jamen selvom det ikke står nogen 
steder så har vi jo alligevel rettigheder herhjemme. Men det kan godt skride, det kan 
godt komme til at skride lidt. Det med Ungdomshuset har også betydet at selv i 
Avedøre.. altså der hvor man kan arrestere så mange uden… Vores elever syntes det er 
voldsomt at nogen bliver arresteret for så lidt.”111
Besides these few extracts from our interviews we find that viewed generally, the 
teachers consider themselves as key actors in the students’ process of learning to reflect 
and incorporating current and relevant issues occurring domestically.  
In regards to the focus group discussion of their current understanding on human rights 
two participants contributes with the following remarks; 
3: ”jeg tror også at det er derfor at hvis vi skal have viden om menneskerettigheder, så 
skal det være nu. Altså, nu hvor vi er i gang med at identificere os selv og skabe vores 
                                                
110 “I think that they do it themselves relate to human rights,, it is for sure one of the places in the 
teaching… one place or another, then once you have confronted them with these genocides and told 
them that it is people similar to them who have committed it. That they are capable of seeing these 
people as.. That I also consider as an extremely important part of it, when teaching human rights, it is 
to have a kind of understanding of the motives of the exicusationers and thereby to discover that it is no 
far from good public administrators and well educated people whom also can become exacusationers. 
What kind of defense mechanism are needed in order for one to avoid this, what kind of values one has 
to hold on to… …But in some regard one can just no bare to have genocides thrown in the face.” 
111
Some of them are having a hard time perceiving Denmark is interesting. But I think it’s because 
they expect that they have these rights, some of them are disappearing or are being limited but it’s 
probably because they think, well even if it’s not stated anywhere we still have rights at home. But it 
can also slide, it can slide a bit. The case with ‘Ungdomshuset’ has also meant that even in Avedøre… 
the thing that you can arrest that many without… Our students think that it’s extreme that some gets 
arrested for something so little.”
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egne personligheder. Men også ligeså meget så man kan snakke om det med venner og 
familie.112
8: ” ja, vi er stadig i udviklingsfasen, vi kan stadig nå at blive præget.”113
These statements indicate that students themselves are conscious of the particularities of 
being young and the consequences this has for the learning process of being critical and 
reflective.
This leads us to concluding the findings in our empirical and the relation these have to 
Beck’s concept of reflexivity. We have found that it is apparent that the students do 
indeed reflect both in regards to situations of an academical character but also when it 
comes to their community and their everyday life - the process of constant revision and 
reflection presents itself as a repeatedly denominator for the decision making process 
that involves being young. 
The fact that the teachers strive to strengthen this reflective and analytical skill only 
adds to our assumptions of the relevance of Beck’s concept of reflexivity. 
We conclude that people in contemporary society do have to be reflexive in their life 
choices and that this constant pressure for reflexivity in some cases may result in the 
opposite; a refusal of being reflexive that results in exclusion, indifference and apathy 
towards issues that the individual is faced with. The consequence of this development is 
that people are faced with having to be increasingly reflexive in the choices they make 
when conducting their lives.
6.3 - Institutionalization
In reflection of Beck’s concept of institutionalization it is implied that institutions are 
able to mould life biographies. In this context he refers to institutions such as, the 
educational system and the labour market whereby individuals are forced to make 
decisions revealing ones own self, social identity and group membership (Beck, 1986, 
                                                
112 I also think that if we are to learn about HR, it has to be now. That is, now were we are in the 
process of identifying ourselves and create our own personalities. But also so that you can talk to 
friends and family about it
113 Yes, we are still in the developmental phase, we are still open to influence.
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Ch.5). This portrays a change in how people create their own life stories in contrast to 
the industrial society, where life biographies were generally determined by social 
institutions such as traditional gender roles and family relationships.  
This concept of institutionalization has been selected for our research in the aim to 
discover if the high school students are influenced by the educational system to create 
their own identity and social identity. This is an important aspect to discover as Beck 
denotes that the process of arranging ones life biography will affect the educational 
system by creating new demands. Thereby, this may have an important impact on how 
Amnesty should create their educational material, and must take this theoretical 
viewpoint into consideration to understand the institutional impacts on their intended 
target group.
In the attempt to understand how institutionalization could affect youth in Danish high 
schools the following discussion will elaborate further on this concept in light of the 
empirical and hard data collected. 
An example of the change in family patterns can be understood in reflection of the 
significant increased divorce rates in Denmark114. This example briefly highlights that 
the family structure is continuously changing in the modern society and may be an 
understanding of how youth could come to be more influenced and shaped by the school 
system.
The initial attempt in our research was to discover the basic knowledge of human rights 
gained from the students at Avedøre High school115 in the aim of understanding what 
type of educational knowledge they reflect upon in relation to human rights, their 
responses are detailed below:
3: ”der er ytringsfrihed, er der ikke? Det synes jeg er et bredt emne som jeg godt kunne 
tænke mig arbejde med”.116
9:”…retten til at gå i skole.”117
                                                
114
Appendix 4.1.8 – Number of divorces in Denmark 1901 - 2005
115Appendix 2.1 – Transcription of interview with Gorm Gunnersen
116“There is freedom of speech isn’t there? I think it is a broad subject that I would like to work with”
117“the right to go to school”
Looking Out for Human Rights
Group No.6 – 4th Semester, Spring 2007
Page 86 of 116
6: ”og børnerettigheder”118
1: ”Der er den der menneskerettighedskonvention i Geneve, som man har gået og 
snakket om og som USA ikke overholder.”119
Furthermore, the researchers intended to understand the type of material taught within 
human rights in the subject of history in light of revealing if the educational system is 
meeting the new demands of the students through controversial and contemporary 
educational syllabuses. 
GG: ”… Vi bruger da meget Center for Menneskerettigheders ting og jeg har da brugt 
det meget i undervisningen. Det ligger på nettet”. ….”Vi går meget efter at det 
(educational material) er lidt friskt, at det ikke er noget vi ikke har arbejdet med hele 
tiden, at det ikke er blevet gammelt materiale.”120
 I: Mener du at det nuværende materiale du kan bruge til at undervise i 
menneskerettigheder, er det tilstrækkeligt?121
GG: ”Vi har vist en vis form for konsensus om at eksemplariske kilder, det dur alligevel 
ikke helt,
det bliver lige en tand for didaktisk122, der skal være nogle kanter og nogle hjørner… 
hvor man opdager noget nyt”.123
This reflection portrayed by Gorm Gunnersen reveals that the current syllabus needs to 
be revised in order to capture and maintain the students’ interest in contemporary issues. 
This discussion point could be seen as indicators that the institution needs to adapt and 
develop to cater for the dynamic identities of the students which influence the 
unconscious development of their life biographies. 
                                                
118“And children’s rights”
119“There are those human rights conventions in Geneva, which one talks about that USA do not 
adhere to”
120”We use a lot of things from Centre for Human Rights and I have used it a lot when I’m teaching. 
It’s on the internet. We like to use fresh (material), something that we have not worked with all the time 
to avoid it from becoming outdated.”
121 “Do you think that the current material used to teach human rights, is sufficient”
122
Didactic; (moralizing) didactic (fx. the instructive text was described as didactic, i.e. carrying a subjective 
moral message). www.ordbogen.com  accessed last May 28th 2007 7pm
123 “We have some sort of consensus about exemplary sources, that are not really sufficient as it 
becomes a little too didactic, there should be an edge to it where one discovers something new”
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The following refers to the considerations which the teachers have for the actual 
material utilised within the classroom. The aim was to discover the teachers’ 
experiences of the relevant material which reflect the most adequate ways in which the 
students learn.
I: ”Er det så også med i overvejelserne med materialer, bøger, videoer andre ting… 
hvordan du underviser og bruger det til at illustrerer menneskerettigheder i 
undervisningen?”124
GG: ”vi skal lave meget projekt forløb… det er i hvert fald godt at træne eleverne i det, 
det kan man godt mærke, at det er noget af det som er væsentligt …Så har de jo ekstra 
meget brug for at vide at de er klar over, hvad er det de skal lede efter i de konflikter i 
det 20 århundrede som de vælger at lave projektarbejde om eller skal styre en time 
om…”125
Hereby, it is interesting to see that GG comes with a suggestion that project work is 
effective in aiding the learning process for the students. This medium of learning can be 
seen to enable the youth to engage in a discussion and interact with others and choose 
conflicts which are in their own interest areas to work with. In light of Beck’s 
individualisation this can be revealed as a conscious insight to how institutions are 
actively influencing the self and social identities of youth through project work.
In respect to the pedagogical considerations of the teachings the following research126
portrays the role of the teacher and the approach they take and thus, this affects the 
creation of the self identities by the students. 
MF: ”Jeg syntes det er vigtigt at det ikke er mig der bestemmer hvad de skal tænke, så 
jeg syntes også det er vigtigt at de forstår det.. det er altid en kamp måske og det er 
altid en diskussion at kampe for sine rettigheder.”127
                                                
124 “In regards to materials, are books, videos and other things apart of your considerations… in how 
you teach and utilise them to illustrate human rights in your teachings.”
125 “We should work a lot with projects; it is in any case a good to train students in this, as one can 
sense that this is essential. They need to be aware of what they have to look for in the conflicts of the 
20th Century, in which they choose to make a project on, or have to lead in a lecture”.
126 Appendix 2.2 – Transcription of interview with Malene Friis
127
“I think it is important that it isn’t me who decides what they should think, and thereby I think it is 
also important that they understand that. There is always a struggle perhaps and it is always a 
discussion to fight for ones rights.”
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GG: ”… at jeg vil godt opdrage mine elever til at blive verdensborgere og det er det 
perspektiv vi lægger ind…og med mindre andet er…man har afgrænset det til andet så 
er ”Vi” altid hele menneskeheden…sådan er det i min undervisning, det værdigrundlag 
det baseres på.”128
Thus in this situation the teachers take on an important role in affecting the identities of 
the students and highlights the importance of how they intend to influence forming the 
mindset of their students in the aim to become world citizens in light of human rights 
issues.
In the endeavour to discover how the students interact within a discussion on human 
rights the following quotation sheds light on Gorm Gunnersens experience with 
observing how students are able to utilise their knowledge of certain human rights 
interests in a debate session. This reveals a brief example of how youth are undergoing 
processes of expressing their opinions and knowledge gained through specific interest 
areas within human rights. 
”Det er meget når der er en aktuel sag så koger det jo over. Hvor voldsomme indgreb 
skal man lave i terrorbekæmpelses navn. Hvor frihedsrettighederne kommer på en 
prøve, det er sådan nogle tilfælde. … de har været meget hurtige til at gå fra 
rigsdagsbranden til at komme over i sådan nogle ting, Hvor de har fanget nogle ting i 
den aktuelle debat”… Det der er bedst i hvert fald i 1-2. G er at man tager afsæt i 
nogle…kritiske spørgsmål”129
To conclude the discussion on institutionalization, there has been a reflection on the 
characteristics of this concept defined by Beck. Through our brief research there are 
elements of examples to signify the process of the students self identity, social identity 
and group membership, which is being influenced and formed through the teachings 
they receive. The changing dynamics of the educational system can be seen to be in a 
                                                
128
“I will definitely raise my students to become world citizens and that is the perspective we imprint 
in them, and unless you have confined it (the scope) to something else, 'we' always refers to all 
mankind, thats how it is in my teachings, that’s the foundation of values that its based upon.”
129 “There are a lot (of discussions) when there is an actual case, these (discussions) get heated, (in the 
case of) how violent interventions should one make in the fight against terror, where freedoms rights 
are tested, these are just some instances. They have been very fast to go from the burning of the 
Reichstag to go into such things where they have captured something in the actual debate. This is the 
best in 1st and 2nd year of high school that one takes the point of departure in some critical questions”
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process of development in respect to how they intend to make the educational material 
and teaching methods interesting to adapt to the students needs. 
6.4 - Individualization
As described in our theory section, the process of individualization has emerged since 
we have moved from the fixed social roles of the industrial society to a society where 
one has to: “produce stage and cobble together their biographies themselves” (Beck, 
1994, p.13). The individual must therefore learn to perceive oneself as the ‘center of 
action’, in order to navigate in the endless number of possibilities which post-modern 
society bring about (Beck, 1992, Ch.5). As denoted by Ziehe this however, does not 
entail a loss in the sense of solidarity. When examining the individualization theory in a 
societal perspective, Beck advocates that it leads to a “new mode of societalization” 
(Beck, 1992, p.127), or a shift in the relation between the individual and society. 
Individualization is in this case institutionalized and seen as a general perception of how 
individuals behave (Ziehe, 1997). In this regard it is important to include that 
individualism should be perceived as a framework which individuals act within. When 
considering this aspect, the individualistic tendencies of post-modernism have tangible 
consequences for our research in regards to outlining recommendations to Amnesty. 
High school students are to be looked upon as independent entities, when formulating 
educational material.
In reference to the notion that the post-modern individual perceives oneself as the center 
of action, the students responded in accordance with this perception, and as two of the 
students stated when asked if they perceived human rights to be a part of their lives:
8: “jeg tror at man glemmer lidt hvordan andre har det når man nu lever i sådan et 
land hvor alt fungerer og vi har det godt.”130
 3: ”jeg tror at man tager det for givet i Danmark og i Vesten. At der er styr på det og 
sådan.”131
                                                
130 I think that one forgets how it is for others, when one lives in a country where everything functions 
and we are all good.
131 I think that you take it for granted in Denmark and the west. That everything is under control
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And in relation to human rights and its immediate relation to their lives, one student 
elaborated:
6: ”jeg vil godt sige at jeg ikke sådan tænker over hvordan andre mennesker har det i 
andre lande, bare sådan normalt i min dagligdag”132
These students implied that the locus of any opinion or identity shaping process is 
themselves as individuals. The responses indicated a certain distance to the subject of 
human rights, and the arguments to this was that is was taken for granted and it simply 
was not a part of their immediate life biography. One student, however, found that he 
reflected upon human rights since he had a direct link to the subject. 
1: ”det er også fra person til person. Fx mig, jeg tænker meget over det fordi mine 
forældre, der hvor de stammer fra, der havde de ikke de samme rettigheder som jeg har 
i dag.”133
But when queried about the origin of his family and thereby these experiences, he 
replied:
1: ”De [forældrene] er fra Makedonien, altså De er. Jeg er fra Danmark.”134
It is evident that he reflects on human rights as being an immediate part of his life-
sphere, in terms of the comparison with his parent’s experiences of having their human 
rights curtailed. Despite the fact that he is able to relate to the subject, the origin of his 
parent’s culture is not a considered part of his own identity. This identification is 
reflected in the creation of ones life-biography and the fact that he is relating the 
experience to his own identity and cultural setting, thus perceiving the world as oneself 
being the center of action.
The mentioned consequences of individualization are important when attempting to 
facilitate the concept of human rights for high school students. According to beck, it is a 
compulsion for people to design and stage their own life biography as well as its 
changing commitments and networks. The character of commitments and networks, are 
dictated by one’s changing preferences. One of the goals of human rights educational 
                                                
132 I would like to say that I don’t think about how other people are, in other countries, in my everyday
133 It’s different from person to person. I, for instance, think a lot about it  since my parents, where they 
originate, didn’t have the same rights as I have today
134 They [his parents] are from Macedonia, they are that is, I am Danish
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material must be to invoke an interest in the subject. This is best done when considering 
the networks and commitments with in which high school students operate. These 
commitments are namely interest based and are constantly reflected upon.
Furthermore, high school students are prone to influence, since they to a certain degree 
still are shaping the foundation of their identity.
3: ”jeg tror også at det er derfor at hvis vi skal have viden om menneskerettigheder, så 
skal det være nu. Altså, nu hvor vi er i gang med at identificere os selv og skabe vores 
egne personligheder. Men også lige så meget så man kan snakke om det med venner og 
familie”135
With regards to recommendations for making educational material on human rights, 
individualization should be viewed upon as the given framework which individuals act 
within (Ziehe: 1997). This framework offers an understanding to how high school 
students perceive and commit themselves to the subjects taught in school.
6.5 - Norms and Values
Norms - Geselshaft
According to Thomas Ziehe’s theory norms are asserted to everyone in society, 
belonging to the sphere of the gesellshaft. These consist of general rules and laws the 
population has to relate to. Values, on the other hand, are more abstract since values are 
dependent on lifestyle and individual preferences. Values connect the individual to other 
like-minded individuals in society. Thereby the individual either creates its own 
community (gemeinshaft) or adapt to a given gemeinshaft.
The aim of including the aspects of norms and values in this project is to get an idea of 
what the respective students and teachers believe is or should be a general norm to 
everyone. The view on norms and values are interesting as there is a big difference in 
what people perceive as a norm in society or just an individual value. Some values are, 
however, perceived as norms even though the values are not written in any constitution. 
                                                
135 I also think that is why, if we are to have knowledge on human rights, then it has to be now. Now we 
are in the midst of identifying ourselves and creating our own personalities. But it’s also important so 
that one can talk to your friends and family about it.
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The different perceptions of what norms are or values are, varies from individual to 
individual.
The questions related to norms were especially posed in order to get an idea of the 
student’s relationship to human rights; if they should be norms or something that should 
be up to the individual. This problematic could be connected to the question concerning 
whether or not human rights should be universal or relative. Furthermore the questions 
concerning norms were incorporated in order to get a feeling of what relationship the 
student’s have to norms and thereby human rights. 
The following question was posed in order to gain the students reflection on human 
rights as being a universal norm to everyone – not only in the Danish society but 
internationally.
I: ”Hvis nu alle lande har en eller anden form for grundlov som vi har i Danmark hvor 
det er en del af vores hverdag. Men at det sådan var baseret i 
menneskerettighedskonventionerne og universelt for alle lande?136
3:” jeg ville synes at det var fedt hvis det var sådan så alle børn havde de samme 
rettigheder og det blev accepteret af alle.”137
The quoted student believes that everyone should have the same rights and everyone 
should respect the rights of others, especially in relation to children. The student 
believes that people should know their rights and that these rights should be maintained 
by others. The fact that the student states that everyone should have the same rights can 
be interpreted as a belief that human rights should be a norm to everyone, not just 
nationally but also internationally; those human rights should be a universal norm. 
In relation to the above mentioned quote another student states (to the same question 
posed) that:
1: ”der er også nogle lande der misbruger deres magt jo, fx USA sådan nogle lande 
synes jeg man skulle stå sammen i mod og så få dem til at holde op med de ting de gør. 
Man skal stå sammen mod de større magter.”138
                                                
136 If every country had some sort of constitution, as we have in Denmark, where the constitution it is 
part of our daily life. But if it was based in the human rights conventions and universal to every one?
137 I think that it would be cool if all children had the same rights and it was accepted by everyone.
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This student points out that there are many countries which abuse their power; for 
instance the US. He believes that other countries should stick together against these 
countries. This student definitely agrees with the other; that human rights should be 
maintained by everyone in the international society, furthermore he adds that the ones 
who does not maintain the norms should be punished.
The two students answering this question both agree that human rights should be a norm 
to everyone in the international society. These rights and norms should be maintained 
everyone if they do not it should have serious consequences for the respective country. 
6.5.1 - Values – Gemeinshaft
The concept of gemeinshaft in Ziehe’s theory implies that the individual has a choice of 
following a certain mind set. The values are understood as something that can shape and 
give meaning to the individual’s life. Values are therefore not something that you can 
demand others to follow. The discussion of gemainshaft in connection with the high 
school students is interesting when trying to investigate on the values of the students 
and how they choose to view cultural and human rights questions. The students have to 
make choices that can influence their lives. The purpose is to map the student’s values 
and how they use values to shape their lives and interpretations of the demand for 
common values in society.
1:” jeg føler selv personligt at det er i orden at have tørklæde på, men ikke burka.”
6: ”ja jeg synes at lærer skal have lov til at gå i det de vil. Der har lige været noget med 
en børnehavepædagog der blev fyret fordi hun brugte burka, ikke.”
9: ”jeg synes ikke de skal have det.”
6:” jeg synes ikke at når man arbejder med andre at det er okay at gå med burka, men 
man må godt gå med tørklæde. Det skaber en eller anden form for troværdighed. Man 
skal kunne se ansigtet og ansigtsudtrykkene for det skaber også troværdighed.” 
                                                                                                                                           
138 “There are also some countries who abuse their power, for instance USA. I think that you should 
stand together and stop them doing the things they do. You have to stand together against the greater 
powers”
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3:” i forhold til spørgsmålet synes jeg at alle skal have ret til noget religionsforskel. For 
man må respektere andres tro.”139
In the above discussion the question of religious values are mentioned. The students 
show diversity on the stance for whether or not the values of a certain religion should be 
accepted in the society. The question of whether it should be accepted to wear a burka 
or head scarf, is discussed among the students, relating it to the statement of Ziehe, that 
values are not something that should be understood as normative principles that apply to 
every individual, it can be seen in the discussion the young high school students are 
divided on the question. Respondent 1, 6 and 9 state that the burka should be banned in 
connection with employment, therefore the question becomes a normative principle.
This should apply to every individual in society. The opposite position is also present in 
the discussion respondents 3 and 6 accept that there are different values and therefore 
backs up the statement that values are not necessarily something that has to apply to 
every individual of the community. 
Looking at the experience and interpretation that Gorm Gunnersen has on how students’ 
view of human rights as a set of their values. The quotation below displays that the 
question of human rights, from the teacher’s point of view, is not considered being a 
subject of conflict amongst the students.
I: Så kunne jeg godt tænke mig at komme ind eleverne og jeres interaktionen omkring 
menneskerettigheder når du underviser f.eks. Nürnberg eller historiemæssige 
sammenhænge?
GG: ”De (eleverne) er meget enige og de opfatter det (menneskerettigheder) som en del 
af deres værdigrundlag.” 
”… Det er ikke konflikt stof”140
                                                
139 1: I personally feel that it is Ok to wear a scarf, but not a burka
6: Yes, I think that a teacher should be allowed to wear anything they like. There has just been a case 
with a nursery employee that got fired because she wore a burka.
9: I don’t think they should wear it.
6: I don’t think that when your working with others, that it is Ok to wear a burka it is ok to wear a 
scarf. It creates a form of credibility you have to be able to see the face and the facial expressions 
because that creates sort of credibility.
3: In relation to the question, I think that everybody should have the right to freedom of religion. You 
have to respect other people’s beliefs. 
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The perception is that students generally agree on the values that are stipulated in the 
declaration of human rights. And therefore it is possible to see indicators about a like-
minded set of values of the students. The rights are part of life and create a connection 
between the ethical-ideas of values within a community and the students. However, it 
appears that they are lacking conflicting views on human rights.
6.6 - Commitments and Non-commitments
As mentioned in the theory section the individual has changing commitments and 
networks in the post-modern society. The nature of these commitments and networks, 
are determined by one’s changing preferences and different life phases. Commitments 
are to a high degree dictated by the conditions and models of the welfare state, e.g. 
education system or labour market. Ziehe sees the process of commitment and non-
commitment as essential parts of the gemeinshaft and gesellshaft. Every individual has 
to see themselves as part of the community and the society. The students distance 
themselves from the issues of human rights, because it has no effect or value to them in 
their everyday life. The question of commitment and non-commitment is part of the 
gemeinshaft, which holds unlimited amount of commitments that individuals can 
choose to participate in. Human rights can be considered to be part of these options and 
therefore, the students have the chance to be active. All these possibilities which the 
post-modern entails, also means that one can choose not to commit oneself. Therefore 
the commitments which are made, becomes a part of one’s identity.
In relation to our focus, the issue of committing oneself and the facets surrounding this 
term is important to recognize, since youngsters’ commitments are of an evanescent 
nature. The optimal form of human rights education would be accompanied by a high 
degree of participation and commitment, thereby making the subject of human rights an 
active and conscious dedication.
                                                                                                                                           
140 I: Then i would like to talk of the students and your interaction regarding human rights when you 
teach e.g. in the Nürnberg processs and in history in general?
GG: They (the students) are agreeing and perceive it (human rights) as part of their values…it is not a 
subject of conflict”  
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The above mentioned point was put forth in the interview with Gorm Gunnersen. As he 
denoted, when speaking of the possibility of students being able to relate to the 
education on human rights:
”Hvis der ikke er sådan et gran af hvor man selv deltager i lærerprocessen… godt nok 
har man tilrettelagt det og man har nogle bestemte planer og intentioner man har med 
det som man kan lægge frem, men der kan komme noget nyt ud af undervisningen, så, 
det skaber en vis friskhed”141
The idea of involving students in the education first and foremost creates a connection 
and an active atmosphere to the subject, but also makes the students relate to the subject 
and at best open up for commitments. 
Apart from student’s active involvement in the education other recommendations are 
put forth in our interviews. Gorm pointed to his experience with confronting the 
students with dilemmas:
“Så kommer der så det her princip ind at man ikke må begå folkemord heller ikke på sin 
egen befolkning. Det er interessant at se hvordan det egentlig kommer ind. Jeg har de 
sidste par omgange jeg har undervist i det der har jeg brugt dommen i Nürnberg… altså 
både domsudskriften og den amerikanske film… fra 1961…sort hvid film, de bliver dybt 
optaget af den… eleverne. ”Dilemmaerne i den hvornår skal man sige fra, hvornår skal 
man satse på sin karriere og så videre.”142
He posed the dilemma of committing to ones profession, etc., when faced with dire 
decisions, and the fact that one has to reflect upon your commitments, since: ‘Who I am, 
who I identify myself with is an undeviating biographical problem.’ (Ziehe, 1997; 
p.132)
Malene Friis additionally elaborated on her experiences with using a method where the 
students reflect on other standpoints in a voluntary discussion group.
                                                
141 If there isn’t a pinch of self-engagement in the learning process… you might have planned it and 
have specific intentions with it, which you can put forth but something new can always arise out of the 
education, which creates certain freshness.
142 Then you have this principle that you can’t commit genocide, nor on your own population. It’s 
interesting to see how this plays in. The last couple of times I have taught in this, I have used the 
Nurnberg trials… Both the verdict and the American movie… from 1961… a black and white movie, 
they become deeply engaged in it… the students. The dilemmas in this, when to concentrate on your 
work or object to it and so on.
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”sidste gang diskuterede vi det om man havde ret til at have tørklæde på. Altså den 
diskussion der har været omkring om man må være dagplejemor og have tørklæde på. 
Og der skulle de dele sig op i dem der var for og imod og dem der ikke havde nogen 
holdning. Og så skulle de tage den modsatte holdning af hvad de i virkeligheden havde, 
også skulle de forsvare det modsatte.”143
Having a discussion group provided good experiences, where students actively commit 
to the subject of human rights in relation to their immediate surroundings. 
When faced with subjects of a historical character without including dilemmas which 
one could reflect upon in relation to their commitments, the students did not show the 
same level of interaction. As pointed out by Gorm, it has to do with the student’s 
common conception that human rights are a part of their values and thus not necessarily 
something which is a part of their immediate community.
GG: ”Det er ikke særlig dynamisk på den måde at de er meget enige og de opfatter det 
som en del af deres værdigrundlag”
”… Det er ikke konflikt stof… så der er ikke nødvendigvis en interesse…”144
The constant awareness of the choices which the individual is faced with today also 
surfaced when the students discussed their commitment to human rights.
3: ”jeg stoppede med at samle ind fordi jeg hørte i nyhederne at mange af pengene gik 
til organisationerne og administration.”
5: ”for at dem der ligesom står bag det også kan få nogle penge og sådan noget.”
4:” det virker forkert.”
3: ”især når man nu endelig giver 100 kroner, så vil man give 100 kroner til sagen og 
ikke organisationen.”
                                                
143 Last time we discussed if one had the right to wear a headscarf. That is, the discussion on whether 
or not you can be a child-minder and wear a scarf. There we had to split up into the ones who were for 
this, the ones who were against and those who didn’t have an opinion on the issue. Then they had to 
take the opposite stand and argue for this point of view.
144 It is not very dynamic in the sense that they agree and perceive it as a part of their values. 
It is not conflict material… So there isn’t necessarily an interest
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9: ”så føler man også at de har bagtanker med det at det ikke kun er det de tænker 
på.”145
The students were quick to reflect upon a case146 and decide not to commit themselves 
to this activity. The individual learns how to engage but also distance themselves to the 
social commitments, and in this way individuals are able to maintain the ability to 
commit themselves but also the ability to reject the commitment (Ziehe, 1997). As 
further elaborated on by the high school students: 
I: Hvorfor har I valgt ikke at være aktive?
8: Jeg har aldrig rigtig spekuleret om det.
2:” jeg tror at jeg ville være det hvis jeg var blevet ramt af det, så kunne jeg ligesom 
bedre tage stilling til det og være opmærksom på det.”
1:” jeg tror at jeg ville være det hvis jeg ikke gik i gymnasiet. Så ville jeg ligesom have 
mere tid til det.” 
9: ”hvis der var nogen der havde fortalt mig om det ville jeg nok være mere aktiv. Det 
er der aldrig nogen der har. Jeg vidste slet ikke at man kunne være medlem!”
8:” da jeg boede syv måneder i Kina, der sidste år. Man ser nogle ting, som er meget 
anderledes end her i Danmark og man tænker også over det, men jeg tror bare selv at 
jeg følte at jeg ikke ville kunne gøre nogen forskel.”147
                                                
145 3: I stopped collecting because i heard in the news that a lot of the money went to the organizations 
and administration costs.
5: So that the ones who are responsible for it also receive money and so on.
4: It seems wrong
3: Specially when you donate 100 DKK, then you want to give 100 DKK to the cause and not the 
organization
9:Then you feel that they have ulterior motives and that it’s not the only thing on their mind
146 The nature or arguments of the given example is not important. What is being examined is the 
reflective and committal patterns of the students
147 I: Why have you chosen not to be active?
8: I’ve never really thought about it.
2: I think that If I had experienced it myself it would be easier to have an attitude and be more aware of 
it  1: I think I would be if I weren’t in high school. I would have better time for it.
9: If anybody had told me about it I would probably be more active. But nobody has done that. I didn’t 
even know you could be a member.
8: When I lived seven months in China last year, you see some things, which is vey different from 
Denmark and you do think about it. But I felt that I couldn’t make a difference
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The students make the choice of non-commitment to the issue of human rights due to 
lack of information and relevance for the community (high school) they function under 
and their everyday life as respondent number 4 states; 
4: ”det er mere det der med at man mest tænker over det når man oplever det. Jeg var i 
Thailand i juleferien der så vi mange af de her prostituerede der var meget meget unge 
og det rammer selvfølgelig én og man får jo lyst til at hjælpe alt det man kan, ikke. Men 
det er ligesom noget man lægger fra sig når man kommer hjem igen for det er jo ikke 
noget man ellers tænker om eller bliver mindet om i hverdagen.”148
One factor that could have an influence on this could be as Marlene Friis states that;  
”Der er nogle emner vi skal have, og menneskerettigheder er ikke et af dem. Selvom vi 
har fået rigtig mange penge i den nye reform, og skal nå enormt mange ting, men 
menneskerettigheder er ikke et af dem”149
The subject of human rights is not something that is being taught as a mandatory subject 
in high school therefore the students are not exposed to the relevance of human rights in 
their everyday life i.e. through school.    
The respondents seem to be interested in human rights, but have not really considered 
the impact the choice to commit will have. Ziehe states that when choosing to make a 
commitment it is important to be able to change the mind and disengage themselves 
from the subject. Human rights may in this connection be difficult to commit to and 
then disengage from. Therefore the students may find it as easier from the outset to 
distance themselves from the subject. By doing this they can avoid being in a situation 
where they distance themselves from something that they initially feel is interesting. 
They have to figure out the importance of it in their stage of life nonetheless. 
The aspect of commitment can also be seen in the membership numbers of political 
parties. Table 4.1 in the appendix shows that membership of political youth parties has 
decreased in the Danish society over a period of 10 years. This indicates that the youth 
                                                
148 4: It is more that you think about it when you experience it. I was in Thailand in the Christmas 
holiday, e saw a lot of prostitutes that were very young in it has an impact and you fell like helping. But 
you kind of put it aside when you come back home, because it is not really something you think of or 
are being reminded of in your everyday life.
149 There are some subjects that we need to teach and human rights are not one of those. Even though 
we have received a large sum in the new reform, and need to cover many subjects, human rights is not 
one of those.  
Looking Out for Human Rights
Group No.6 – 4th Semester, Spring 2007
Page 100 of 116
searches for new meanings and agendas which can provide them with a new identity 
and support their current life-biography since:
 “Who I am, who I identify myself with is an undeviating biographical problem” (Ziehe, 
1997).
6.7 - Soft and hard exclusions
When defining ones identity and gemeinshaft individuals have to make exclusions. Soft 
exclusions are exclusions of people whom the individual does not know, hard 
exclusions, on the other hand, are exclusions of people when the individual is defining 
its identity and gemeinshaft.
None of the participants in the focus group interview where active in a human rights 
organization.  
I: Så vidt jeg kunne forstå er der ingen af jer der er aktive inde for en 
menneskerettighedsorganisation, vel?150
Enstemmigt: nej!151
When asking why, we got some different answers; 
I: ”Hvorfor har I valgt ikke at være aktive?”152
8: ”Jeg har aldrig rigtig spekuleret om det.”153
9: ”hvis der var nogen der havde fortalt mig om det ville jeg nok være mere aktiv. Det er 
der aldrig nogen der har. Jeg vidste slet ikke at man kunne være medlem!”154
The two student’s above states that no one has informed them, that they actually are 
able to join a human rights organization. One student especially points out that no one 
                                                
150 As far as I understand; none of you are active in a human rights organization, right? 
151 Unanimously: No!
152 Why have you chosen not to be active?
153 I have never really thought about it.
154 If someone had told me about it I would probably be more active. No one ever has. I did not even 
know that you could become a member.
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ever told her that she could become a member. This illustrates a lack of information 
from Amnesty Internationals side or any other human rights organization.
Another answer to the same question was; 
2: ”jeg tror at jeg ville være det hvis jeg var blevet ramt af det, så kunne jeg ligesom 
bedre tage stilling til det og være opmærksom på det.”155
This student points out that if he had been exposed to human rights violation he would 
probably be more capable of taking a stance and become aware of human rights issues. 
Two of the other students back up this statement as student number 4 and 8 states that:  
4: ”det er mere det der med at man mest tænker over det når man oplever det. Jeg var i 
Thailand i juleferien der så vi mange af de her prostituerede der var meget meget unge 
og det rammer selvfølgelig én og man får jo lyst til at hjælpe alt det man kan, ikke. Men 
det er ligesom noget man lægger fra sig når man kommer hjem igen for det er jo ikke 
noget man ellers tænker om eller bliver mindet om i hverdagen.”156
8: ”da jeg boede syv måneder i Kina, der sidste år. Man ser nogle ting, som er meget 
anderledes end her i Danmark og man tænker også over det, men jeg tror bare selv at 
jeg følte at jeg ikke ville kunne gøre nogen forskel.”157
Both students have experienced human rights violations in other countries. One student 
has seen young prostitutes in Thailand and another student mentions that he have seen 
things that are culturally different in China in comparison to Denmark. However, they 
have both experienced human rights violations but did not believe that they were 
capable of doing something or intervene to prevent it.  
When comparing Thomas Ziehe’s soft and hard exclusions to the discussions and 
statements above; there are no signs of the fact that the students exclude people whom 
are victims of human rights violations, because they are not interested in human rights 
                                                
155 I think I would be if I had been affected by it; then I could decide on the matter and be aware of it.
156It’s more the thing that you reflect on it when you experience it. I was in Thailand in the Christmas 
vacation and there we saw a lot of prostitutes, whom were very young and of cause it hits you and it 
makes you want to help. But you can’t. But its something that you put aside when you return because 
its not something that you think about or are reminded of in your everyday. 
157When I lived for seven months in China last year. You see things, which are very different to 
Denmark and you do think about it, but I simply think that I felt I wouldn’t be able to make a 
difference.
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or simply not interested in other people. They might exclude other people from their 
daily life unintended. However, that is only because no one has informed the students 
what they could and can do. One of the students actually states that she think she would 
be active if she knew that it was a possibility.
6.8 - Part conclusion
The analysis section has provided us with insight to the theoretical concepts applied in 
the project. In the following we will summarize the findings.
The analysis of risk society which is analyzed through media and technological 
developments, points to indications that media has a substantial influence in establishing 
individual’s interest in human rights issues and in determining the level of interest in the 
subject. In connection with our interviews of the teachers we discovered that the use of
internet in relation with teaching was an applicable source of information. In the focus-
group interview the question of surveillance is brought up, the discussion amongst the 
students show a tolerance towards surveillance from the students if it is concerned with 
security questions e.g. terrorism. 
The students reflect upon information that they are subjected to. The ability to be 
reflective is something that the teachers emphasize as an important learning tool which 
also adds to the commitment of the students. In regards to the concept of reflexivity we 
show that the students reflect both in regards to situations of an academical character 
but also when it comes to their commitments. The framework of individualism offers an 
understanding to how high school students perceive and commit themselves to the 
subjects taught in school. 
Individuals are faced with multiple possibilities for committing themselves. This has 
implications for the way human rights are perceived and hereby committed to or 
discarded. The commitment can be confined within the frames of the educational 
system with benefit and are to a certain extent dictated by the conditions and frames of 
societal institutions such as the educational system and the labor market. Educational 
material should invoke a participatory feeling and encourage the students to reflect upon 
the subject in relation to their own commitments.
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In this relation institutions play an important role in forming the student’s life and 
abilities. We can from the analysis section see that the institutions have an effect on the 
students self identity, social identity and group membership, which is being influenced 
and formed through the teachings they receive. The changing dynamics of the 
educational system can be seen to be in a process of development in respect to how they 
intend to create the educational material and teaching methods interesting to adapt to the 
students needs
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7 - Conclusion
To conclude this paper we will endeavour to answer the problem formulation as 
detailed:
‘How does an understanding of individualization and human rights contribute to 
Amnesty’s process of developing educational material in Danish high schools?  
This project has shown that there is an absolute need for Amnesty’s educational 
material in human rights for Danish high schools. However, before Amnesty 
commences this work it is vital for them to consider the consequences of the 
environment and community in which youth grow up in and are a part of. The 
importance of gaining a clearer insight into how youth perceive themselves through 
‘self identity’, and their relation to others’ ‘social identity’, is supported by our 
empirical material. Media has shown to be significant in affecting the conditions for 
relaying information on human rights issues and also in influencing the individual’s 
interest in these. Both teachers’ and students’ statements support that the use of media 
in classes are well-received and that media plays a pivotal role in conveying knowledge 
and information to students. 
Youth identify themselves as global citizens living in a multicultural environment 
therefore; the educational system must be a challenging and adaptive place of learning. 
The theoretical perspective of institutions shaping the students’ lives, abilities and 
identities, is supported by the empirical data that the educational system, does in fact 
assume this position. The history teachers and the students interviewed were very 
critical about the current curriculum as they considered it to be too nationalistic and 
Christian religious oriented in its perspective. In line with the post-modern theoretical 
discussion on traditions we conclude that it is a necessity that education and therefore 
the material must encompass a more international and differentiated perspective on 
history and religions. This will to a higher degree reflect the students’ environment and 
encourage them to relate to others. Thus, empathy and the ability to be reflective can 
motivate the students to take an active interest in participation and commitment to 
human rights issues. 
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The overall attempt and initial intention of drawing up the UN Human Rights 
Declaration was to create a foundation from which universal human rights would 
become a reality however there is evidence showing that this goal is far from achieved. 
The purpose of presenting and discussing the philosophical positions in human rights is 
to convey and emphasize the dimension that human rights are dynamic and are shown to 
be interpreted in a vast array of differences. The historical events of Auschwitz, the 
Cold War and 9/11 all illustrate the conflicting relation between the two philosophical 
positions universalism, relativism and materialism. By exemplifying these positions and 
the historical events we show that human rights are open to interpretation. Thus, 
violations are in some instances justified through relativistic arguments. What is also 
apparent is that specific human rights are prioritized on factors such as ideology and 
political stances. Universal rights are constantly challenged and cannot be taken for 
granted. 
As an extension of the debatable status of universal rights we question the applicability 
of the moral and ethical foundation of the universality principles, such as determining 
human rights education. We conclude, on the basis of our empirical research, that 
human rights education should not be didactic, repetitive and exclusively based on 
appeals, and indeed demands on the students’ morals and ethics. The material needs to 
be conflictive and analytical of the various meanings and positions on human rights.
A last dimension which we find important is that Amnesty must recognize the economic 
and political driving forces which influence the scope for creating universal human 
rights. For this purpose we engage in a discussion of capital accumulation and 
conditions of competition which have an impact on human rights. These perspectives 
pose a challenge for the teachers and the educational system to maintain a balance in 
expressing the political and economical culture of human rights within the 
contemporary environment.  
Thus if students are to have a critical understanding of human rights to become 
reflective and encourage participation, then Amnesty needs to consider the pivotal 
points in the above discussion  when setting the framework for human rights education. 
Therefore, in the final conclusion, it has been beneficial to analyse the consequences of 
individualization and the interpretations of human rights to contribute to Amnesty’s 
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process of creating relevant and constructive educational material for Danish high 
school students. 
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8 - Recommendations for Amnesty International
The aim of this Chapter is to provide considerations and suggestions for the 
development of the human rights educational material in perspective of our research 
gained throughout the paper. These recommendations are established as general 
guidelines in the framework of our problem formulation and in respect to the 
requirements posted by Amnesty International in the science shop project proposal. As 
mentioned in our methodological chapter, this research paper is not meant to be 
representative research, as these recommendations evolve in close relation to our 
theoretical, empirical, philosophical perspectives and methodological approach. 
Firstly one must understand the Danish high school students seen in light of the 
contemporary environment. Youth relate through an identity-matching process on the 
terms of a negotiation in aspects of personal gains. The negotiation can take place on 
numerous meta-physical levels. In terms of being successful in establishing knowledge
on human rights for Danish high school students, the material should incorporate the 
following considerations:
 Mediums: Based on the post modern societal environment of the students, it has 
become obvious that their learning process must be conveyed through an expression of 
the following media forms i.e. film, documentaries, TV series featuring news reports, 
power point presentations and project work in groups. An important factor is the 
consideration of the media sources. The empirical research proved that the students 
were more likely to take human rights issues seriously through credible and reliable 
sources of media such as: DR1, Politiken, Berlingske. Human rights articles featured in 
magazines such as Chilli and Frikvarter were frowned upon and not encouraged as 
being taken seriously. The students were interested in having a magazine that solely 
revolved around human rights questions and problematic. 
 Philosophical Stances: In relation to the philosophical discussion an important 
conclusion is that Human rights should not be seen as a static subject, but a dynamic 
notion which can be reflected upon through historical events. Different perceptions on 
how rights are interpreted should be presented to the students. This effort will raise 
another level of awareness on the interpretations and help counter the perception that 
human rights are static principles taken for granted.
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 Curriculum: When devising educational material the curriculum guidelines put forth 
by the Ministry of Education should be considered. Even though this feature was not 
intended as a research focus, it was inevitably discussed within the interviews. It was 
denoted that the current history subject devised by the Ministry of Education implies 
that it should have the point of departure in a Christian-national perception. This 
viewpoint was criticized by both teachers and students, as they saw this as a deficiency 
for the lack of conflict. Furthermore this did not represent the life-world of the high 
school students, as it simply is not representative of their environment. Students and 
teachers promote that the material should invoke a focus on international history and 
other religions. These facets would endorse the concept of understanding human rights 
in a global perspective.
 Level of Knowledge: It is of great importance to keep in mind that high school students 
are a diverse group. This has implications to the level of knowledge and abstraction they 
are capable to absorb. For example third year students could be taught using a 
theoretical social science angle, whilst material for First and Second year students 
should take its point of departure in viewing the subject in a historical captivating 
context. 
 Campaign: There is a risk of nurturing apathy if campaigns are not informing the 
participants of their results. The high school students need tangible results as to 
conclude ‘this was how I made a difference’, in order for them to internally justify their 
choice, so that it fits in the construction of their life-biographies. For example the 
students did not have a positive response to the petition campaigns or writing letters to 
governments, as they did not consider it to be effective. An example of a positive 
suggestion would be to have representatives from NGO and UN organizations, terror 
victims, etc to make presentations on the high schools in order for the students to be 
able to interact with the organizations. 
 Communication: The communication strategy must follow a consistent pattern and be 
thorough, as the information on human rights should not only be confined to the class 
room. In this connection timing and locations plays a major role. An attempt to 
advertise campaigns through personal pages of virtual space will only cause irritation 
and annoyance. For example students reacted negatively to the idea of having pop-up 
advertisements on human rights issues in hotmail or yahoo.
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9 - Limitations
In completion of this research project it is necessary to reflect critically on the limits of 
the project report. The focus of our research has been human rights and the conditions 
for devising human rights educational material for high school students within a post-
modern society. However, at the initial stages of the project several approaches and 
ideas were considered and discussed. One idea revolved around producing sketching out 
the actual teaching material for Amnesty International. To solve this task we considered 
conducting an in-depth target group analysis of the high school students and 
incorporating theories covering respectively youth culture and pedagogical 
considerations. The methods considered were to make use of questionnaires and to 
conduct focus group interviews with high school students to produce empirical data that 
could support our theory. This would have provided a representative outlook on high 
school students. The previous mentioned point is a clear limitation to our empirical data. 
Furthermore we discussed the possibility to incorporate the Ministry of Education’s 
viewpoints and specific stipulations on teaching human rights in high school to ascertain 
what requirements the material should fulfil.
After having explored the different types of research approaches and details of their 
application we decided to make use of an interpretative approach. We decided to only 
conduct focus group interviews and not incorporate the use of questionnaires. The main 
reason for this was that we wished to make an in-depth analysis of tendencies of the 
youth. In relation to that we were concerned with the replies from a questionnaire, 
which may have been too superficial in comparison to the knowledge we could obtain 
through focus group interviews. However after having processed and analyzed the 
empirical data we come to realize that a combination of the two methodological 
approaches, interviews and questionnaires, would have provided the project with further 
validity and reliability.  In retrospect our research process could have benefited from 
conducting the target analysis of high school students. This would have provided us 
with a more comprehensive picture of this group’s environment and their everyday-life 
conditions, after than the one gained from conducting a single focus group interview. 
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Furthermore, we could also have conducted more semi-structured interviews with 
teachers; the teachers we interviewed both taught history and we did consider that there 
may have been advantages in interviewing teachers who also taught other subjects. Due 
to timing i.e. examinations it was not fruitful to gain interviews from other teachers. In 
hindsight we should have been more aware of their schedules. 
When making use of the hermeneutical approach it is important to strengthen one’s 
empirical results by conducting as many interviews as possible. In accordance with the 
hermeneutical circle the researcher studies the object until the research reaches a point 
where the researcher is not able to gain new knowledge.  We acknowledge that this is a 
dimension that has not been our force. 
To further validate our empirical data and theories, we could have chosen to incorporate 
more comprehensive and insightful hard data relating to our problem area, such as 
statistics and studies on youth in Denmark. However, we found that a very small 
proportion of the hard data included, could only be related in a comprehensive manner 
in accordance with our specific research area. 
To conclude several limitations can be identified within our project, as some of the 
dimensions were not explored and were discarded due to the choice of approach and 
methods in devising this project report. 
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10 - Perspectives 
Throughout the period of conducting this research project, new interesting research- and 
problem areas have emerged.
Going back to our initial idea of creating actual proposals of educational material. It 
would have been interesting to test the application on the high school students. As this 
would either validate or falsify our theories and empirical data and thereby test if our 
research actually would benefit Amnesty International. In hindsight, if we possessed the 
necessary specific academic skills and qualifications it might have been interesting to 
examine dimensions of pedagogical theory and also examine processes of cognition. 
Thus, the focus areas could have been investigation on how knowledge is transferred, 
processed and assimilated. 
As mentioned within the limitations it was originally considered to examine the 
directives from the Ministry of Education to incorporate their view on the teaching 
material. This process would also have been interesting to delve into, since we would 
have gained an insight in the background of conducting teaching material and perhaps 
achieved an insight into the level of official political support for teaching human rights 
in high schools. 
Another dimension to further research could be an in-depth analysis and examination of 
the target group focusing on theories of stratification. For instance how do students from 
different backgrounds such as different income groups, ethnicity, areas in the country 
etc., perceive human rights differently? And what do these differences entail? What 
specific considerations should we make? Such an approach would entail a more 
theoretical analysis with further testing on the target group, by conducting several focus 
group interviews and a comprehensive research using questionnaires. 
Another approach could be to compare our results to the existing teaching material. 
Since Amnesty Denmark presently, has not developed human rights educational 
material for the high school level, it would be interesting to conduct do a comparative 
analysis of the different teaching methods and learning tendencies, especially in regards 
to the existing teaching material in other countries, as well as the material available in 
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the Danish high school system. This could serve as an aid in examining if our theory on 
post-modernity and youth culture our comparable and applicable to other countries. 
In relation to the approach and problem area of the project report at hand other 
interesting and relating research problems have arisen. One example may be to 
incorporate the perspectives of post-modernist thinkers who are not as positive in their 
view towards the development of individualization. Incorporating this dimension would 
aid to the validity of our research as it would strengthen us in remaining critical towards 
our chosen theories and the conclusion we draw from it. Another dimension, which 
seems obvious to address further if the significance of economical structures and 
conditions in determining whether or not the field of human rights is attributed reel 
priority and whether or not resources are allocated to furthering the goal to create 
Cosmo-political law. Although we touch upon this area within our project this could be 
the topic for an entirely independent project. 
To sum up the perspectives, it is apparent that many new research problems have arisen 
whilst this project report has been drawn up. Some are closely related to the research 
problem of this project and can be seen as natural extensions or stages if the research 
process was to continue. Others touch upon areas that have been included in this project 
in insignificant degrees and therefore require a completely new research strategy and 
methods.
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